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INTRODUCTION 
Stereotypes of rural fathers, especially those engaged in farming, 
have centered on work-oriented activities, authoritative behavior, complet­
ing a task, and limited interaction with children until they are old enough 
to assist in farm and outdoor activities. The rural father of the 1970's 
appears to have greater opportunity to develop and fulfill a parenting 
style that includes a variety of interactions with their young children. 
The women's movement has encouraged males as well as females to examine 
sex-roles to determine ways to break out of traditional personality charac­
teristics that encourage specific behavior. 
Research regarding the role and style of rural fathers has been virtu­
ally ignored. The limited existing knowledge based on research has been 
obtained from data involving urban fathers. There is no generally accepted 
conceptualization of the major dimensions of fathering. Conceptualization 
of parenting style has been developed primarily through interactions with 
mothers. Virtually no standardized instruments exist for assessing inter­
actions between fathers and their preschool age children. Considerable 
information was available in the research literature related to mother-
child interaction, but little was found specifically examining the father's 
role and style. Nash (1965) suggested that researchers have assumed 
fathers have not been readily accessible to study. Few questions have been 
directed to study of the father's role because the assumption was made that 
he served primarily as provider and head of the family. Some of the infor­
mation collected about the father's role and parenting style has been 
through interviews with mothers rather than through letting fathers share 
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their perceptions. Men have had few opportunities to express their needs, 
satisfactions, frustrations, and relationships with their children. 
Examining popular parent education literature, one finds an increasing 
number of publications aimed at both parents. Biller and Meredith (1975, 
p. 3) implied that "the father has been left out in the cold by practically 
every book written on parenthood, on childraising, and even on the general 
roles of men in society." They suggested parents come in two varieties--
fathers as well as mothers and that the time has come when assistance needs 
to be provided for both to adjust to the complex dimensions of parenthood. 
Biller and Meredith (1975, p. 7) stated "fatherhood is a basic part of 
being masculine and a legitimate focus of his life." Dodson (1974, p. x) 
introduced his book by hinting that "not only have women been denied oppor­
tunities in the traditionally male realm, but men as well have been taught 
to believe that too much involvement in the upbringing of their children is 
somehow unmanly and likely to compromise their masculinity." 
Home Economics Extension has a rich heritage of developing educational 
programs reflecting specific needs of family members. Increasingly, the 
Cooperative Extension Service has enlarged program focus from that of giv­
ing information and problem solving to one of concern for analysis of the 
multi-dimensional concerns facing families. There has been a shift from 
problem therapy to prevention and optimization. 
"Children and Families" was identified by Focus II (Richert, 1974), a 
Federal Extension Home Economics document, as one of six areas of national 
concern and has served as a basis for the development of programs. The 
document stated that "effective parenting" has been recognized as an area 
of concern within the broader dimension because; 
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young parents often lack knowledge and experience. Parents may 
experience personal, social and economic frustrations, disen-
chantments with relationships, and disappointments in their lives 
which affect their behavior toward their children...Parents need 
to understand the importance of their role as a child's first and 
most important teacher and provider (p. 12). 
Gordon (1976) reinforced the concept that parents are the primary 
teachers of the child. He submitted that "what we do, both as parents and 
teachers, makes a considerable difference, not only in children's learning 
of facts but in their total development, self-concept, intellectual devel­
opment in all areas of their life" (p. 173). Parents provide an environ­
ment of learning and serve as a model for behavior through their self-
concept, specific actions, values, and attitudes. Parents instruct children 
in each interaction. 
Traditionally, parent or family life education in extension and other 
adult education programs has been provided for mothers partially because of 
societal attitudes, stereotypes, and expectations. Mothers have been 
available for the planned experiences, and programs were developed accord­
ingly. Programs have been developed to enable mothers to synthesize growth 
and development principles, utilize relationship skills, and examine dimen­
sions of effective parenting. 
In October, 1975, the National Advisory Council on Adult Education 
issued a position paper titled "The Roles and Responsibilities of Adult 
Education within Parent/Early Childhood Education." The position paper 
reflected the emerging awareness and involvement of adult educators in par­
ent education programs- Specifically the National Advisory Council on 
Adult Education (1975, p. 1) recommended; 
Adult educators must assist parents in the development of Parent/ 
Early Childhood Education Programs. 
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Parent/Early Childhood Education Programs must be flexible, open 
and responsible to family unit needs, wants, and aspirations. 
Community-based needs assessment techniques and strategies must 
be used at the family-unit level. 
Adult educators must work with all possible agencies and organi­
zations, as coordinators, initiators, and facilitators. 
Adult educators must assist in the development of parenting 
skills to increase parental understanding of children's social, 
emotional, and physical growth as well as their mental develop­
ment. 
Adult educators must investigate the Family Education Specialist 
role and must encourage parent/family education courses in gradu­
ate school for all prospective adult educators. 
Adult educators must assume a responsibility for increasing sup­
port for Parent/Early Childhood Education. 
Adult educators must continue to work with non-formal agencies in 
non-traditional settings in support of Parent/Early Childhood 
Education. 
Adult educators must develop support systems for Parent/Early 
Childhood Education programs in rural areas. 
Adult educators must assess existing programs, facilities, and 
resources for the purpose of better utilization of all resources. 
Parents were mentioned collectively throughout the statement. Fathers 
were recognized as half of the parenting team and as the target of adult 
educators. 
Within the past three years, Iowa Home Economics Extension field staff 
or county employees and program planning committees have increasingly 
expressed the need to provide family life education programs for parents, 
including fathers. Program planning committees are composed of people 
reflecting the audience profile of a county. Committee members spend time 
collecting data, interpreting conversations with neighbors, friends, and 
others, analyzing societal impact on the local community, and assisting in 
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developing the county home economics program. To examine the community or 
county, committee members assess conditions identified by Boyle (1974): 
economic, social-psychological, cultural, political, and environmental. 
After identification of the situation, committee members and professionals 
explore research literature to aid in decision-making. 
Iowa Extension Home Economists have expressed frustration regarding 
the limited research base and general lack of knowledge about the father. 
Because of the expressed frustration and interest in developing parent edu­
cation programs for fathers as well as mothers, this study was identified. 
Basically, Iowa is a rural state, and extension programs are designed for 
rural as well as urban audiences. Special attention has been focused on 
the rural father because in reviewing available resources it appeared they 
do not have access to the numerous resources associated with urban communi­
ties. 
Objectives for the study were to: 
1. Analyze perceived real and ideal parenting style of rural fathers 
of children 2, 3, and 4 years of age. 
2. Analyze perceived sex-role concept of rural fathers. 
3. Compare differences in perceived real and ideal parenting style of 
fathers by their age, age of child, sex-role concept, residence, 
economic level, attained formal education, employment status of 
spouse, ordinal position of the child, sex of the child, and age 
of the father at the birth of the first child. 
4. Offer recommendations for adult education programs related to par­
ent education especially for fathers. 
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Terms that appear throughout this research are defined as follows: 
Androgyny; Equal endorsement of qualities that have been tradition­
ally defined as masculine and feminine (Bern, 1974). For example, a person 
may endorse both gentle behavior and act as a leader. 
Expressive: Behavior related to a role in which the parent keeps the 
family running smoothly and functions as a mediator, conciliator, and 
smoother in disputes as well as being affectionate, warm, somewhat indul­
gent, and relatively unpunishing with the children (Parsons and Bales, 
1955). 
Farm: "Any establishment from which $1000 or more of agricultural 
products is or would normally be sold during the year" (Mayes and McDavid, 
1975). 
Father: A male figure who assumes responsibility for the child and 
serves as a masculine model. The father may or may not be biologically 
related. 
Fathering: A process of "guiding (the) children from birth through 
their various stages of development until they are off on their own" 
(Dodson, 1974, p. 1). 
Femininity: The quality or state of being a woman (Wolman, 1973). 
Instrumental: A role in which the parent relates the family to soci­
ety and functions as a boss-manager, leader, final-judge, and executor of 
punishment as well as disciplinarian over the children (Parsons and Bales, 
1955). 
Masculinity: The quality or state of being a man (English and English, 
1958). 
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Role: "A pattern of behavior that is characteristic or expected of an 
individual occupying a particular position within a social system" (Wolman, 
1973, p. 328). Playing a role requires three dimensions; relationship 
with another person, activity, and social system. 
Rural-Nonfarm: Rural-nonfarm includes persons living in rural areas 
but not on a farm as defined earlier. The person may live in communities 
of 2,500 citizens or less (U.S. Bureau of the Census, 1972). 
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REVIEW OF LITERATURE 
In this chapter, a theoretical framework will be developed from the 
limited empirical research, theories, and concepts available through sev­
eral disciplines. The focus of the research review will be on studies 
related to fathers of preschool children. The framework will serve as a 
basis for generating hypotheses to be tested in the present study. 
An investigation of the literature revealed a major lack specifically 
related to father's child-rearing approach or style and role. There con­
tinues to be a scarcity of information available, and the existing research 
has tended to focus on father-absent environments and its influence on 
children's development. This review will be limited to three dimensions: 
(1) research on father's role and parenting style, (2) existing conceptual 
frameworks for study of the father's role and parenting style, and (3) con­
ceptual framework for the present study. 
Research on Father's Role and Parenting Style 
Father's role 
In research related to the father, most studies focus on the role of 
the father as perceived by children, by the self, and as portrayed through 
mass media. Limited studies relate the father's role to variables includ­
ing age, occupation, and social class. Representative studies reflecting 
the various foci will be briefly reviewed. 
Father's role as perceived by children Children usually perceive 
the father instrumentally as they see him being dominant, punitive, and 
primarily associated with discipline. Kagan (1956) concluded that boys and 
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girls found the father to be less friendly, more dominant, punitive, and 
threatening than mothers. 
In the study by Kagan (1956), 106 girls and 111 boys aged 6 to 10 
years of age who were in the first three grades of public school were 
interviewed. The children were asked a series of direct questions about 
their parents. There was some tendency for older children to more often 
see the same-sex parent as dominant and punitive. 
Kagan and Lemkin (1960) extended the earlier Kagan study and inter­
viewed 32 boys and 35 girls, ages 3 to 8 years. The individually inter­
viewed children perceived the father as stronger, the boss of the house, 
smarter, and the major source of punishment. Girls, more than boys, 
labeled the father as more fear provoking than the mother. 
Hoffman (1961) administered a structured questionnaire to 445 boys and 
girls in the third through sixth grades of the Detroit elementary schools. 
Both boys and girls from white and blue-collar homes associated their 
father more than their mother with discipline. The father was associated 
less than the mother with positive effect and instruction. The boys 
attributed more discipline, positive effect, and instruction to fathers 
than girls. 
Eisenberg, Henderson, et al. (1967) asked 6- through 10-year-old chil­
dren to complete questionnaires regarding their parents. Both boys and 
girls perceived the father as more punitive than the mother. Mothers were 
perceived as more affectionally nurturant than fathers. 
Other studies have been concluded with similar results. Both boys and 
girls perceived the father in an instrumental role and the mother as warm 
and affectionate. Studies continue to identify the child's conceptualiza­
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tion of the father's role as more punitive and stronger than mother's 
(Bronfenbrenner, 1961; Droppleman & Schaefer, 1963; Meissner, 1965). 
Considering interaction with parents in a play situation, Lynn and 
Cross (1974) interviewed 150 2- through 4-year-old children in nursery 
school to determine parental preference. Children were asked to select the 
parent they wanted to participate with in each of seven play activities 
which seemed not to be stereotyped with a specific parent. Play activities 
included: Catwalk, London Bridge, Follow-the-Leader, Etch-a-Sketch, 
Follow-the-Arrows, Stick-on Animals, and Blocks. Preschool boys chose to 
participate with the father more than the mother, and this selection was 
significant for 3-year-old boys. When age groups were combined, girls 
indicated no parental preference. However, when ages were singled out, the 
2-year-old girls indicated a significant preference for the father. Pref­
erence shifted and by age 4 girls significantly preferred participation 
with their mother. To measure mother or father bias in each play activity, 
choices were analyzed with a table for binomial distribution. Two-year-old 
girls significantly selected the father to participate with them in the 
Catwalk and Etch-a-Sketch activities. Four-year-old boys significantly 
selected fathers for help with Stick-on-Animals. 
Children do not consistently perceive their fathers as instrumental 
and punitive. The child's sex and age may be a variable when considering 
role perception. Armentrout and Burger (1972) investigated the parental 
perception of children in fourth through eighth grade or at a time when the 
child seeks increasing independence. Children in this sample perceived the 
father as more accepting than the mother, but this reversed from sixth 
grade on when the children reported the mother more accepting. 
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Father's role as perceived by fathers Fathers primarily perceived 
their role instrumentally as they have been involved in disciplining, pro­
viding economic resources, and meeting physical needs of the children. 
Elder (1949) conducted an exploratory interview of fathers to determine 
perception of roles. Thirty-two Des Moines fathers were randomly selected 
from the 82,000 Iowa pre-Pearl Harbor fathers who were involved in World 
War II. Elder created a developmental-traditional bipolar framework 
whereby the developmental father was described as one who emphasized train­
ing for self-reliance and citizenship, helped children develop emotionally 
and socially, guided with understanding, and related affectionately to the 
children. The traditional concept encompassed instrumental dimensions 
including discipline, care of physical needs, and support of the family. 
Elder found that nearly three-fourths of the fathers favored a predom­
inantly developmental concept of a "good" father. The fathers expressed 
desire to be involved in training for self-reliance and citizenship, guid­
ing emotional and social development, and relating affectionately with the 
children. Fathers of two or more children were significantly more likely 
to be developmentally oriented than fathers of one or two children. 
Skilled tradesmen tended to be developmentally oriented while semi-tradesmen 
were traditionally oriented. 
Tasch (1952) explored the nature of participation with children as 
reported by fathers. Eighty-five fathers from New York City who had a 
diverse range of nationality of origin, education, and occupation responded 
to a semi-structured interview. Examining father functions inferred from 
reported activities, Tasch reported the fathers perceived themselves as 
companion, child-rearer, guide and teacher, disciplinarian, example of mas­
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culinity, and economic provider. Tasch implied that what fathers do with 
and for their children has some correspondence to what they think a father 
should do. The role was perceived as one of activity, and they did not see 
themselves as "vestigal" nor as secondary to the mother. Considering sat­
isfactions of the father role, respondents indicated "good" companionship 
was one of the major sources. The few fathers who found their roles unsat­
isfactory cited lack of companionship as a reason for the discontentment. 
Few of the fathers mentioned providing a masculine model for their children 
as part of their role. 
Taconis (1969) interviewed 80 fathers of 5-year-old children and 
obtained attitudes toward and opinions about child-rearing and degree of 
involvement in the experience. Fathers differentiated roles traditionally 
as they perceived the mother in the caretaking role and the father as dis­
ciplinarian. Fathers predominantly expressed an attitude of enjoyment and 
acceptance toward their role. Taconis reported the fathers expressed spon­
taneous happiness, pleasure, and pride in their role and involvement. 
Perception of father role by mass media Mass media's perception of 
the male role has been traditional or instrumental and assumes the male is 
a buffoon if he has children. The strong male and one who expresses affec­
tion has tended to be single. 
Foster (1964) conducted a content analysis of selected television pro­
grams to determine projected role of the father. To establish a basis for 
analysis, a semantic differential was administered with 28 fathers. 
Fathers defined an ideal father image as rational, objective, logical, 
calm, valuable, wise, strong, decisive, consistent, and warm. Analyzing 
selected television father images, Foster found the fathers portrayed on 
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television to be less adequate, competent, wise, effective, strong, deci­
sive, and consistent than the ideal established through the semantic dif­
ferential. 
According to Brenton (1966), a Dagwood Bumstead syndrome has existed 
in the American culture. Through this syndrome, the father has been por­
trayed as the good-natured buffoon who primarily provides financial support 
for the family. Interactions with the spouse or children result in behav­
ior that depicts the father as the loser. This image is especially evident 
in magazines published before the early 1970*s. Even today some magazines 
and newspapers carry comic strips or single-frame cartoons in which the 
father appears incompetent and indecisive when interacting with the chil­
dren and unable to solve simple everyday problems. 
Occupational influence on father's role Existing studies of the 
father's role perception indicated occupational influences. Blue-collar 
employees tended to view their role instrumentally, while the ideas of 
white-collar employees varied according to responsibilities. Pearlin and 
Kohn (1966) interviewed approximately equal numbers of middle- and working-
class parents of fifth-grade children. Their findings supported the 
hypothesis that parental values were related to occupational circumstances. 
Fathers closely supervised in their work tended to value obedience in their 
children more than those who were given greater autonomy. Fathers who 
worked primarily with "things" tended to place a higher value on obedience 
and a lower value on self-control. Men who worked primarily with ideas 
stressed self-control and devalued obedience. Fathers dealing with people 
occupations fell between the two extremes. 
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Entrepreneurial and bureaucratic father sex-role attitudes were com­
pared by Johnson, Johnson, and Martin (1961). The entrepreneurial father 
was defined as a man employed in a small business with a small capital who 
must take risks, compete, and make personal efforts for income and status. 
Entrepreneurial fathers were characterized as traditional in their mascu­
line concept, and they perceived men in a competitive and adventurous role. 
The bureaucratic father was defined as one member of a larger organization. 
Prestige and income came from cooperative ventures rather than independent 
action. These fathers perceived a broader definition of masculinity and 
included the traditional feminine quality of cooperation. 
L'Abate (1975, p. 71) introduced the thesis that the "father who fails 
his child perpetuates in the home his professional role and cannot shift 
from one role to another"—that is, the father has difficulty shifting from 
the occupational role to the father role. Inability to shift from the 
occupational role to the father role suggests that the man is either unable 
or unwilling to change habits established in the professional environment 
to those required by the family's environment. Work commands expanded 
energy, time, and emotional commitment of the father, and this may influ­
ence loyalty. Fulfilling the occupational role as provider may lead the 
father to assume that none of the family roles require as much commitment. 
The father who retains an authoritarian occupational role may set himself 
up as a model and compare his successes to the child's failures, tell the 
child what to do, and expect unquestionable obedience from family members. 
Aldous (1969, p. 707) proposed that "formal requirements of the work 
group are often at variance with those of the family." Within the family, 
members interact with each other through many roles while the occupational 
15 
relationship may be role specific. Aldous indicated that if the occupation 
is of intrinsic interest to the man, it might compete with or even supplant 
the family as his major concern. Occupations in the higher levels of busi­
ness or highly skilled blue-collar jobs may find the father too busy to 
supply needed assistance with the family. The age range of 22 through 35 
years tends to be the most difficult time for a family because occupational 
demands are highest, cause worry, and compete with the attention of the 
father role. This role conflict is likely to be in the initial stages of 
the family. The degree of overlap in family and work setting affects 
involvement in both roles. The rural father, for example, has been close 
at hand to respond to family events and activities while blue- and white-
collar fathers have not always been available unless an emergency arose. 
Benson (1968) suggested that the farm family has access to a life style 
similar to that of city families and may exhibit similar expectations. In 
a limited study, Bronfenbrenner (1958) found rural fathers assumed an 
instrumental role in child-rearing. LeMasters (1970) submitted that farm 
families have been romanticized through the image of the prosperous middle-
class farm owner who in reality is just one segment of the limited popula­
tion. The farm of 1970 is larger, more expensive, mechanized, and scien­
tifically managed than 10 years ago so that some of the farmers have become 
entrepreneurial. Traditionally, the farm father has had limited time to 
play with the children because work came first. Children were with parents 
involved in the chores and work-related activities but spent limited time 
in play. For some children, the overemphasis on work-related activities 
soured their desire to continue life in the rural community and, therefore, 
moved to urban centers. 
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Other perceptions Kohn and Carroll (1960) intimated that middle-
class values imply a parental obligation to be sensitive to the child's 
expressive needs. Working or blue-collar values imply a parental obliga­
tion to make clear rules to be obeyed. Interviewing 82 fathers and 400 
mothers of fifth-grade children, Kohn and Carroll found middle-class 
mothers emphasized the father's obligation to be supportive of her role. 
Women viewed the father's role of imposing constraints of secondary impor­
tance. Middle-class fathers shared their wives' conception of their role 
and responsibility. 
Considering economic conditions of the family, Benson (1968) suggested 
that as the economic situation improved, it appeared that instrumental 
needs were met, and the expressive needs exerted a greater and more unac­
customed pressure on the father. The father struggled to meet one of the 
basic needs of the family, and once it was met he suddenly shifted to cope 
with a different set of circumstances. Establishing an expectation which 
required years of commitment, the father faced reorganization of time, 
energy, and attitude. 
Scanzoni (1976) investigated the influence of age on father's role. 
She found that younger fathers (age 18 through 29 years) were much more 
likely than older fathers (age 30 through 44 years) to prefer egalitarian 
roles in which both spouses share responsibility in caring for the instru­
mental and expressive needs of the children. 
In summary, research regarding the father's role has been limited and 
appeared to be conducted via a shotgun approach because no one phase has 
been even initially investigated. Children at both the preschool and early 
school age have tended to perceive the father as punitive, smart, strong. 
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the boss, and provider of economic resources. Mothers have been perceived 
as warm and affectionate by most of the children. Studies were not in 
total agreement, and a couple have led to questions regarding impact of sex 
of child, age of child, and specific activity's influence on role percep­
tions. The questioning studies appeared to suggest research involving the 
total family environment rather than isolation of a specific component. 
Disciplining, meeting physical needs, and providing economic resources 
have been role perceptions shared by fathers. Inconsistency exists between 
what occurs and what the father would like to do. Elder (1949) found that 
developmental fathers wanted to be involved in the child's emotional and 
social development and wanted to serve as a teacher, guide, and companion 
in raising the child. Role perceptions were physically oriented, but sat­
isfaction came from affective interactions. 
Mass media reflects, perpetuates, and introduces societal changes. 
When considering television and print cartoons, the traditional instrumen­
tal father's role was projected. Television programs projected the father 
to be less adequate, competent, wise, effective, decisive than did a group 
of fathers responding to a semantic differential. 
Studies of the occupational influence on the father's role tended to 
demonstrate that greater autonomy fostered increasing affective role dimen­
sions while additional supervisory activity nourished need for obedience 
and discipline roles. Fathers in cooperative occupations were oriented to 
more affective roles while independent occupations increased the competi­
tive and adventurous role. Needs of families are often at variance rather 
than in harmony with occupational roles. It appeared that the greatest 
occupation demands occur when the father has young children and at the same 
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time attempts to develop an occupational role. Rather than complementing 
one another, the two roles begin in a competitive environment. 
Father's parenting style 
In the research literature of father's child-rearing attitudes and 
behavior, many of the studies focus on the father's role in an attempt to 
describe specific characteristics of the instrumental dimensions. Repre­
sentative studies reflecting the children's perception of the father's 
parenting style, father's perception of personal parenting style, and 
influences affecting father's perception of parenting style will be briefly 
outlined. 
Children's perception of father's child-rearing style Representa­
tive studies outlined in the previous section provided an indirect overview 
of the father's parenting style. When considering an autonomy versus con­
trol dimension, children from preschool to high school perceived the father 
as more punitive, dominant, and stronger than the mother (Kagan, 1956; 
Emmerich, 1961; Meissner, 1965). Cox (1970) had 100 11-, 12-, and 13-year-
old youngsters complete the Rae-Siegelman Parent-Child Relationship Ques­
tionnaire. In this study, girls perceived fathers as more loving than did 
boys. Girls perceived fathers as less rejecting than did boys. Girls per­
ceived mothers as less rejecting than boys perceived fathers, and girls 
perceived fathers as less rejecting than boys perceived mothers. Siegelman 
(1965) administered the Bronfenbrenner Questionnaire for Children Concern­
ing Parental Behavior to 212 low socio-economic 9, 10, and 11 year olds. 
Boys rated fathers as using more deprivation of privileges, expressive 
rejection, and social isolation than did girls. Girls rated fathers as 
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using more effective reward than boys, Droppleman and Schaefer (1963) 
investigated boys' and girls' reports of parental behavior through a parent 
behavior inventory administered in two samples exhibiting differing demo­
graphic characteristics. Findings were consistent between the two samples 
suggesting that age and social class may be stable. There was a slight 
tendency for the same-sex parent to be reported as using more overt, direct 
control. Mothers were reported as more loving and affective than the 
father. 
Father's perception of personal child-rearing style Traditionally 
data regarding parenting style have been collected from responses provided 
by mothers. Taconis (1969) suggested that researchers have assumed that it 
is not necessary to interview fathers because mother's account of his 
actions could be sufficient and valid. This could be an inaccurate assump­
tion as men and women might perceive situations differently because of 
environmental and genetic influences. Eron, Banta, et al. (1961) dis­
covered that in reporting perceptions of their children's behavior through 
an individual interview with fathers and mothers little agreement existed. 
Comparing parental ratings with independent outside criteria, Eron, Banta, 
et al. (1961) found that the father's reports appeared to be more accurate 
than those provided by mothers. This suggested that both parent's percep­
tion of parenting style must be considered before broad generalizations are 
made. 
Parenting style can be examined through the father's reported activity 
with children. The research suggested that significant numbers of parent-
child interactions occur through recreational activities (Tasch, 1952). 
Development of motor abilities and the acquisition of motor-related skills 
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were frequently mentioned in father-son interactions. Motor abilities and 
skills were mentioned about equally for boys and girls ages 3 through 5 
years but declined rapidly after this age. Routine daily care and safety 
were frequently mentioned but more so for daughters than sons. Tasch 
(1952) found that the majority of fathers felt child-rearing was one 
requirement of being a father. Differentiating developmental and tradi­
tional fathers. Elder (1949) confirmed the idea that developmental fathers 
believe in frankness between father and child while traditional fathers 
felt there were things a child should not know. Traditional fathers disci­
plined for a larger number of reasons and for a greater variety of reasons 
but used fewer kinds of discipline and tended to rely on physical punish­
ment. 
One of the few studies specifically designed to research parental 
child-rearing style was conducted by Cohen, Dibble, and Grawe (1975). 
Interviews were transacted with 377 urban mothers and fathers of twins to 
determine real and ideal parenting style. Fathers and mothers differed 
significantly in their parenting style. Fathers perceived themselves as 
less child-centered than mothers. Fathers saw themselves using more con­
trol through arousal of guilt and anxiety. Both parents asserted more con­
trol through the expression of temper and detachment with the same-sexed 
child. Fathers described themselves as more consistent than mothers. Both 
parents felt that as the children grew older, they increasingly respected 
the child's autonomy, used more control through guilt and anxiety, and 
became more readily detached when upset. As the child grew older, both 
parents became decreasingly child-centered and acted less consistently. 
Ideal ratings tended to parallel the real rating of parenting style. 
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Fathers ideally felt they should arouse less guilt and anxiety, be more 
consistent, child-centered, and respectful of autonomy. Parents further 
felt they should withdraw less when angry. Fathers with sons felt they 
deviated from their ideals more than those with daughters. The most fre­
quent deviation excessively directed toward their sons was expression of 
parental temper and detachment. 
Parental behavior toward a child was examined by Rothbart and Maccoby 
(1966). The researchers had two groups of mothers and fathers respond to a 
4-year-old child's tape-recorded voice. The recorded voices contained pre­
sentations of various kinds of expressions which were ambiguous with regard 
to sex. One group of parents assumed they were hearing a boy's voice and 
the second group a girl's voice. Greater permissiveness for dependency and 
aggression was generally exhibited toward the girl's voice by the fathers. 
Fathers were likely to refuse comfort-seeking requests from boys but not 
girls, Lambert, Yackley, and Hein (1971) duplicated the Rothbart and 
Maccoby study using the same procedure with 73 working-class parents of 
6-year-old children. French-Canadian parents exhibited similar behavior to 
that found by Rothbart and Maccoby (1966). Fathers accepted insolence from 
girls more readily than from boys. If the child had a disagreement with a 
peer, the father tended to comfort the girl but not the son. 
Past experience and values for child-rearing Stolz (1967) con­
ducted semi-structured interviews with 78 fathers and mothers to determine 
influences affecting child-rearing style. The way parents raise children 
often has roots in previous experience, and Stolz found that women tended 
to be influenced by their own mothers more than did the men. Men more than 
women emphasized experiences with their fathers. Men of lower socio­
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economic status stressed that they were influenced more by their mothers 
than their fathers because the father was frequently absent or incompetent. 
These relationships tended to suggest practices which subjects wished to 
repeat in raising their own children. It appeared that parent-child expe­
riences in childhood had more impact than later interactions. Stolz (1967) 
found that fathers were influenced more than were mothers by values for 
education, morals (especially developing responsibility), personal values, 
and safety learned in their childhood experiences with their parents. 
Fathers emphasized the influence of parents more decidedly than mothers. 
Values that influenced fathers included; independence, family unity, man­
ners, getting along with people, obedience, religion, responsibility, 
morality, knowledge, safety, and justice. 
Other influences Occupation role appeared to influence child-
rearing style. Boys of white-collar fathers receive less discipline and 
more positive affect than boys with blue-collar fathers (Hoffman, 1961). 
Radin (1972) interviewed and observed 21 lower-class and 21 middle-class 
white fathers interacting with their 4-year-old sons. Middle-class fathers 
interacted more with their children and were more nurturant than lower-
class fathers. Middle-class fathers responded more to the needs of the 
sons, empathized with him, and consulted with him more than did lower-class 
fathers, 
Considering the aims and concerns in the socialization of children 
(Hoffman, 1961), middle-class fathers expected that their sons would even­
tually enter a middle-class occupation. Fathers were pleased if their sons 
displayed responsibility and initiative but were satisfied when daughters 
were "being nice," "sweet," and "pretty." For both sons and daughters. 
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middle-class fathers hoped for normal personalities, adjustment, likabil-
ity, and popularity. The middle-class fathers viewed the ideal-successful 
adult male as responsible, competent, aggressive, capable of meeting compe­
tition, emotionally stable, and capable of self-restraint. 
Studying farm families, Wilkening and Morrison (1963) found decisions 
regarding such child-rearing dimensions as children's activities and allo­
cation of their responsibility determined by both the mother and father. 
Another study related to family decision-making included several decisions 
pertaining to children. 
Studying family decision-making and role patterns among Iowa farm and 
nonfarm families, Burchinal and Bauder (1964) investigated decision-making 
regarding child-rearing as well as family finances, family changes, and 
social relationships. The investigators studied a single stage probability 
of parents in Green County, Iowa, and identified three strata: open-
country, rural, and Jefferson, the largest population community. Burchinal 
and Bauder (1964, p. 167) found that in decision-making regarding child-
rearing "the percentage of responses below the combined median decreased in 
a linear manner from Jefferson to rural nonfarm and further to farm resi­
dence." Thus, according to the husbands' response to letting children go 
somewhere, authority of wives decreased consistency from Jefferson to the 
farm residences, whereas authority of husband increased directly with 
rurality. Fathers perceived themselves to be involved in teaching children 
right from wrong, discipline, and settling arguments. Fathers saw them­
selves having little involvement in physical needs such as clothing or 
helping get the children ready for school. 
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Through expressed learning interests, it is possible to infer to a 
limited extent the child-rearing style of the fathers. Hawkins (1974) 
interviewed 108 fathers of first-grade children using a structured 19-iteni 
Likert-type questionnaire. Fathers expressed greatest interest in informa­
tion that would help the child become independent. Guidance and discipline 
were not the highest interest, but they were included in the upper quarter. 
Dickerscheid and Vartuli (1974) investigated information needs of 
rural low-income parents. Both mothers and fathers expressed a need for 
more information about nonphysical concerns such as discipline, personal­
ity, and character development. A lesser need was expressed for informa­
tion regarding physical concerns such as eating, toileting, and sleeping. 
This expressed need may indicate that physical concerns are more easily met, 
and parents need little information about them. The constant expressed 
need for nonphysical concerns indicated a need for assistance in areas that 
are less certain and more controversial. 
In summary, research regarding the father's parenting style or behav­
ior has produced a limited number of studies as most parent-child litera­
ture involves the mother-child interaction. Eron, Banta, et al. (1961) 
discovered that fathers and mothers report differing perceptions of their 
behavior with children. When parental reports were compared with ratings 
developed by outside independent criteria, father's reports appeared more 
accurate than those provided by mothers. 
Children perceived fathers in the punitive role, and the parenting 
style was influenced by sex of the child. Girls perceived fathers as more 
loving and less rejecting than boys. Boys rated fathers as using more 
deprivation of privileges, expressive rejection, and social isolation than 
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did girls. Children tended to report same-sex parents used more overt, 
direct control when disciplining. 
Fathers perceived parent-child interactions through recreational 
activities specifically involving motor skills and abilities. Fathers 
tended to be less child-centered, used more control through arousal of 
guilt and anxiety, and were more consistent than mothers. Reacting to 
garbled children's voices, fathers would allow greater dependency to be 
exhibited by girls. 
Variables were introduced, and it appeared a father's personality 
affected parenting style. The methods and values used by parents in rais­
ing their children appeared to have roots in their own childhood experi­
ences. Fathers emphasized that experiences with their own fathers influ­
enced parenting style unless the father was absent or incompetent. Consid­
ering social class and occupational status as a variable, middle-class 
fathers exhibited more warmth and reasoning in their discipline approaches 
while lower-class fathers were more likely to use ridicule, shouting, or 
physical punishment with the children. 
Conceptual Framework for Father's Role 
and Parenting Style 
The framework for the study of the father's participation in the fam­
ily has primarily been through an analysis of role changes that emerge in 
the changing environment. To describe the father's current role in the 
family, it is necessary to briefly trace the origins from the Victorian 
period to 1970. 
LeMasters (1971) portrayed the Victorian father as stern and forbid­
ding. He controlled his wife and children with a firm hand. This firmness 
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was expected as women were supposedly too emotional and impractical to man­
age a family. In the Victorian household, children had limited direct 
interaction with the father as requests were made to the father through the 
mother. 
Nash (1965, p. 262) indicated that "child care in Western society as 
perceived by some sociologists and psychologists is mothered-centered." He 
suggested that in some cultures a family's cooperative economy encourages 
the sharing of child-rearing responsibilities. The early American agrarian 
society was a cooperative economy as the family became a working community 
in which both parents had contact with the children (Palme, 1972). 
Lynn (1974) reported that Herbert Gold in his autobiography suggested 
that the demise of the farm family as the ideal or standard aided in alter­
ing the father's role concept. The farm family worked together to accom­
plish common goals. The father shared his knowledge of farming so that the 
sons could continue working the land. The farm promoted interdependence 
among members because traveling to the neighbors, church, or nearest town 
was resource consuming. Interdependence created a unit that contributed to 
the economic growth of the family and provided sympathy, pleasure, compan­
ionship, hope, frustration, happiness, and discipline for the individuals. 
The Industrial Revolution changed some of the interdependence because 
masses of individuals moved to the factory seeking employment. Technologi­
cal changes forced many young people to leave the farm and resettle in the 
city, and the family developed an economic dependence on the father's 
employment. Child-rearing responsibilities were delegated to the wife as 
the husband remained in the employment setting from sun up to sun down. 
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Women developed an increasingly dominating role in the rearing of the chil­
dren. 
World War II introduced another change to the family as the men went 
to war and women entered employment. Men anticipated that women would 
return to the home after the war, but this thought was short-lived as women 
saw employment linking them to the outside world. Some liked the new free­
dom and remained employed while others preferred to return to full-time 
homemaking activities. Hartley (1960) suggested that men's involvement in 
the family was regarded as a "helping" role whether the woman was employed 
outside the home or was a full-time homemaker. The major responsibility 
for the home and children remained with the mother. 
The 1950's and I960's introduced new changes to the family. Increas­
ing educational opportunities opened new vistas for women. The standard of 
living continued to rise and income per hour worked increased. Mechanical 
inventions helped to make housework easier and quicker. Benson (1968) sug­
gested that as the family economy improved, expressive needs of the family 
became more important and created pressures on the father to become 
involved in this dimension as well as in the instrumental role. Hacker 
(1957) expanded this idea by indicating that father had traditionally been 
the family's link with society and the community. Today radio, television, 
women's organizations, and the school have organized activities which 
reduce his importance or role in linking the family with the community. 
The transition from an attitude of conquering the frontier and toughness to 
love, affection, and solitude can and will be difficult for men. 
Brenton (1966) suggested that the father's role has radically changed. 
Father's duties have expanded while his rights have diminished. The father 
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of 1970 no longer controls the children's education, finds apprenticeships, 
for them, or teaches them a craft. Today the father supposedly provides 
financial support, is firm but understanding, involves himself in the chil­
dren's problems, cares for their physical needs, disciplines them, is an 
authority figure, a counselor, warm, affectionate, and a linker for the 
children with the community. 
Benson (1968) defined two role dimensions of the father: survival and 
expressional. The survival dimension included reproduction, material sup­
port, commitment to order, survival skills, handling crisis, and coopera­
tion with others. Benson suggested that materially the father is held 
accountable for the family. Commitment to order included helping children 
understand and live with rules that govern internal and external social 
interactions. The father promotes a desire in the children to live by 
rules that meet personal and societal expectations. The father becomes an 
initiator of seeking information, a censor, a promoter. The father encour­
ages certain values through verbal and nonverbal communication which the 
children internalize and adapt. The father symbolizes manhood because the 
children tend to have a more intense interaction with him than with other 
men. Disciplinarian has been a label attached to the father since he helps 
to control the children. During family crises, the father serves as a 
point of reference because of knowledge, attitudes, and skills shared 
through the culture. Traditionally, the father has been the primary link 
between the family and the social environment, but this has rapidly 
changed. 
Benson (1968) identified the second dimension of the father's role as 
expressive. Traditionally within the family the father has supplemented the 
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mother's role of security and warmth rather than developing a specific 
expressive role of his own. In infancy the father has tended to have 
limited expressive interaction with the child while maintaining the bread­
winner responsibility. Later, after infancy, the father's role has become 
somewhat expressive as he provides limited attention and comfort needed by 
the child. Expressive behavior has been exhibited through "bringing things 
home to, taking the children to circuses and parades, telling them stories, 
and playing games" (Benson, 1968, p. 67). Farrell (1975, p. 31) suggested 
that "boys are unconsciously taught to be emotionally constipated" and 
exhibit limited emotional expression in their interactions with others. 
LeMasters (1970) intimated that the parental role is peripheral because 
the breadwinner or occupational dimension takes priority over parenting. 
Benson (1968) reported that in a study of women rating the husband, bread­
winner, and child-rearing roles, the breadwinner role was rated first fol­
lowed by husband and then child-rearing. 
Theories related to father's role 
To describe the origins of the instrumental-expressive dimension, it 
is necessary to acknowledge the source of theoretical concepts contributing 
to its inception. The concept of father's role has theoretical roots in 
Freudian psychology. Lynn (1974) indicated that Freudian theory pertaining 
to the father centers around resolution of the Oedipus complex. The boy's 
feelings, impulses, and fantasies are directed toward his mother during the 
early phase of the genital stage. In fantasy, he becomes the rival of his 
father for the possession of his mother and for masculine accomplishments. 
The impulses are opposed by his affection for his father and fear of 
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retaliation. The boy experiences guilt and castration anxiety. The girls' 
turning from the mother to the father is assumed to be initiated by her 
disappointment over her fantasied loss of the penis and facilitated by her 
identification with her mother. She thus becomes the mother's rival with 
the father, Freud believed males resolved the conflict, but females never 
totally reached a state of resolution (Baldwin, 1967). Freud regarded the 
father as the parent who encourages children to incorporate rules, princi­
ples, and values of society into their behavior. In reality, the father 
has symbolized the authority of society. Freudian theory is based on 
thoughts and feelings and does not generate hypotheses that are testable. 
Proponents of the theory insist that it can only be validated through the 
process of psychoanalysis. 
From social learning theory arose the concept of identification which 
has been used to examine the father's influence in the child's acquisition 
of masculine and feminine qualities. The concept of identification came 
principally from psychoanalytic theory. Mowrer (1950) and Sears (1965) 
posited two somewhat different forms of identification: "anaclitic" or 
developmental and defensive. Developmental identification was assumed to 
involve a strong attachment, and the relationship was interrupted in some 
way. Interruption may be temporary or permanent. In coping with interrup­
tion, the child takes on certain aspects of the person with whom the strong 
attachment has been experienced. A young child may strongly attach to the 
father, and after a time the existing relationship may be interrupted by 
the birth of another child. The child experiences the interruption as a 
loss and adjusts to the situation by assuming certain aspects of the 
father's behavior. Indirectly, the behavior reinstates some of the 
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pleasure experienced earlier when the relationship was intact. Defense 
identification occurs when the child experiences a loss and fears punish­
ment-
Bandura and Walters (1963) introduced imitation to social learning 
theory. Imitation involves the imitating of actions of someone with whom 
the person has contact. They proposed the term "observational learning" to 
suggest instances in which a person acquires a response on the basis of 
exposure to a model exhibiting similar behavior. A child observes a 
father's response to the introduction of a new food at the table and may 
later be found exhibiting the same dialogue in an eating scene with friends 
or dolls. The observer may or may not be directly reinforced for imitation. 
Instrumental--expression dimension theory has been applied to the 
study of the father primarily as a result of the work by Parsons (1955). 
He described the father as society's representative within the family. In 
turn, the father has been the family's link with society. One of the 
father's functions involves thrusting the child into society at the appro­
priate time. The father encourages children to incorporate the prohibi­
tions, rules, principles, and values of society which is an idea similar to 
that in Freuden psychology. 
Parsons and Bales' (1955) theory is based on the principle that any 
group must differentiate instrumental and expressive roles which are 
described as bipolar because one is stressed and the other is minimized. 
Role differentiation along a bipolar continuum has been a characteristic of 
the nuclear family. Role differentiation, according to Parsons, facili­
tates the child's identification with the same sex parent and is essential 
to normal personality development. Groups design individual means of 
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institutionalizing instrumental and expressive roles. The nuclear family 
divides the roles with the father assuming instrumental dimensions, and he 
supplies discipline, sound judgment, and neutral positions to the family. 
The mother assumes the expressive role and supplies emotional balance as the 
family adjusts to stresses, strains, and happiness. The father becomes a 
teacher, censor, and promoter. He encourages selected societal values 
which the children will adopt. When the family experiences crisis, he 
serves as a point of reference because society has shared with him skills 
of knowledge, strength, and habits needed during difficult times. 
Rossi (1968) discussed Parson's theory and indicated that most 
researchers would expect women to score higher on the expressive dimension 
and men vice versa. According to Rossi (1968), the opposite could exist 
because men spend a limited time with the children. Usually men are with 
the children in the evening and on weekends when activities and moods tend 
to be more expressive. 
Parson's theory has been widely used in generating hypotheses and sub­
sequent research regarding roles. Bem (1974) contended that the traditional 
assumption of bipolar sex role dimensions does not allow a person to be 
instrumentally oriented, yet have expressive feeling defined situationally 
or vice versa. A conceptual framework has emerged that allows a person to 
share more than one sex-role dimension when the demands of the situation 
encourage such behavior. Generally, males will engage in instrumental 
behavior, and females will display an expressive dimension. An androgynous 
person remains sensitive to the changing environment and engages in behavior 
which seems most appropriate regardless of the stereotype. A study with 
college students supported the hypotheses that "psychologically 
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'androgynous' individuals might be more likely than either masculine or fem­
inine individuals to display sex-role adaptability across situations, engag­
ing in situationally effective behavior without regard for its stereotype as 
more appropriate for one sex or the other" (Bem & Lewis, 1975, p. 634). 
Bern and Lewis (1975, p. 634) found "androgynous subjects of both sexes dis­
played 'masculine' independence when under pressure to conform and 'femi­
nine' playfulness when given the opportunity to interact with a tiny kit­
ten." Nonandrogynous subjects displayed almost complementary behavior. 
The results suggested females exhibited a greater deficiency than males. 
In summary, the father's role has been dictated by the shoulds and 
oughts of the culture and slowly evolved to the current state. Interdepen­
dence created by less developed resources has been used to describe the 
agrarian father. The interdependence of a century ago has been romanti­
cized so that today it appears that the agrarian family had a much richer 
experience than the family actually realized because of clearly defined 
roles. The Industrial Revolution introduced independence of family members, 
and the extended family became less involved in the lives of individual 
members. The father left the home to pursue his occupation while the 
mother remained in the home. Role dimensions remained separated, and the 
father was given primary responsibility for survival while the mother main­
tained the expressive function. 
Role differentiation has been a popular theoretical approach to the 
study of masculine and feminine roles. Playing a role requires three 
dimensions: relationship with another person, activity, and a social sys­
tem. When activity is considered, it includes a second person responding 
to the role-player with appropriate activity. For a father, there must be 
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a child with which to establish the relationship. Activity performed in 
the father role might include playing with the child, comforting after a 
fall, disciplining when a behavior appears inappropriate, and providing 
resources for the needs of the family. The social system identifies the 
expectations or shoulds and oughts of the parents and child and the players 
respond accordingly. Role differentiation has traditionally been described 
on a bipolar dimension, but this is currently being questioned. Roles may 
be situationally oriented and may require more than a black or white dis-
cription. 
Theories related to father's parenting style 
The development of a framework for the study of the father's parenting 
style will be difficult to construct. Cohen, Dibble, and Grawe (1975, 
p. 1) defined the problem in this manner: 
There is no generally accepted conceptualization of the major 
dimensions of parenting or standardized instruments for assess­
ment. And there are areas of study which have been virtually 
ignored, such as the nature and impact of parental ideals and the 
interaction between fathers and their young children. 
The attempt of this section will be to focus on a limited number of dimen­
sions of parenting and share the major models which have been developed to 
reflect these aspects especially related to mothers. Dimensions for 
approaching parenting style will be explored. 
Need approach One means of examining parenting style is to focus 
on needs of individuals. The need approach to human development has been 
defined by a number of theorists. Maslow (1954) introduced the holistic 
approach which suggests the whole is more than the sum of the parts. Fun­
damental needs of children as well as parents have been organized into a 
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five-point hierarchial classification. The most immediate need is physio­
logical and suggests the need for food, water, activity, and rest. The 
second need relates to safety. The person has need for security and 
release from anxiety which may be aroused by internal and external stimuli. 
The third need relates to love. Love includes such feelings as acceptance 
and belonging to a group which in the early years of a child's life 
includes the family. The fourth need identified is esteem. Esteem has 
internal and external dimensions because one develops positive feelings 
from confidence and abilities reflected in one's own activity as well as 
recognition from other sources including parents and siblings. The highest 
level of needs according to Maslow (1954) is the need for self-actualization 
which comes through creative self-expression and an understanding and 
acceptance of self in relation to other aspects of the environment. Maslow 
(1954) suggested that self-actualization motivates a person to start at 
level one and continue to struggle with and attempt to meet each of the 
needs so higher levels can become the focus. 
Developmental approach Child development has focused research 
efforts on four areas of an individual's development; physical, cognitive, 
emotional, and social. Social development encompasses the formation of the 
"self" through environmental dimensions: genetic heritage, cultural heri­
tage, and social groups. The genetic heritage includes the sensory capa­
bilities which enable a person to function and appreciate the environment. 
The body is composed of several systems which cooperate to assist the indi­
vidual encode, interpret, analyze, store, and act upon ideas when appropri­
ate. The cultural heritage includes the socialization process which Loomis 
(1960) defined as "the process whereby the social and cultural heritage is 
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transmitted." The home continues to be one institution involved in the 
socialization process of the children. Social groups serve as a means to 
transmit social factors. Social factors such as independence, empathy, 
attentiveness, enthusiasm, verbal expressiveness, passivity, and fear are 
transmitted via parent-child relations, adult models, and peers. The pri­
mary social group is the family through which members influence the devel­
oping individual's self-concept and environmental relations. Probably the 
single most important determinant of a child's socialization is the behav­
ior of the parents (Zigler & Child, 1973). 
Parental competencies Another approach to examining the parenting 
style is to determine what competent children are like and what kinds of 
parents raise competent children. White (1975) has been studying human 
competencies for almost 20 years and has expended numerous resources to 
study in depth 39 children and families. A major criticism of the work 
relates to exclusion of fathers from the study. White (1975) identified 
several important characteristics of competent mothers. Competent mothers 
were satisfied with life, enjoyed children, and found pleasure in the rela 
tionship. They exhibited limited concern about material possessions and 
tended not to be meticulous housekeepers. They were concerned about chil­
dren's safety but not to the extreme of smothering creativity and explora­
tion. 
When considering what competent mothers do with their children. White 
(1975) found they talk with the child. What the child does is important 
and interesting. Children have access to objects in the home environment. 
Children are led to believe they can usually expect assistance, but the 
mother does not become a slave to every demand. The competent mother 
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explained and demonstrated at the point of interaction or made use of the 
teachable moment in everyday activities. The physical world was designed 
with the child's needs and interests considered. A warm, caring environ­
ment which prohibits certain activities and encourages inclusion of others 
emerged. Associations and suggestions are informally offered so the child 
recalls earlier experiences and relates the dimensions. A sense of task-
orientation existed and standards were evident. From the number of items 
included in determining a competent mother, it would appear that every min­
ute of the adult's time is absorbed with child-oriented activity. The 
reverse is true as the competent mother does not spend the bulk of the day 
in direct interaction with the child but creates an environment and 
responds where appropriate. 
Baumrind (1971) gathered data from 300 primarily middle-class well-
educated families through interviews with fathers as well as mothers. She 
found competent parents were authoritative which meant they provided guid­
ance when needed and obtained freedom for decisions by the child. Parents 
were characterized as warm, caring individuals having high expectations for 
the child. Expectations were clearly communicated to the children and rea­
sons were supplied. Parents sought outside resources to learn more about 
the growth and development of children. Parents valued the growing inde­
pendence of the child and related to his/her self-assertion anid willfulness. 
Authoritative parents listened, were flexible, and modified behavior to 
enhance the relationship. 
In summary, competent parents were involved in the child's activities 
and developed an environment fostering creativity, self-concept, and grow­
ing independence. Standards were evident, but they did not dictate every 
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movement. The competent parent was involved in a relationship that was 
growth-producing for all. 
Conceptual models influencing parenting style research 
Three conceptual models have been developed for examining maternal 
behavior specifically related to the child's social development. Using a 
two-dimensional space, one quickly finds similar dimensions in each model. 
Each model, though, was derived from different sources. Schaefer (1961, 
p. 124) identifies two principal activities necessary in developing a con­
ceptual model: "first, analyzing the universe into discrete concepts, and 
second, reducing these discrete concepts to a parsimonious conceptual 
scheme." 
Schaefer and Bell (1958) sought to develop a framework based on the 
hypothesis that "need-dispositions can to some degree be determined by 
measuring the attitudes of parents toward child-rearing and the family" 
(p. 340). The authors assumed that need-dispositions were related to the 
kind of relationship a mother develops with a particular child. To predict 
parental behavior with the child, Schaefer and Bell (1958) assumed person­
ality components relevant to the role of the parent would be evident. 
Validity for the framework was established through a literature review 
specifically examining the relationship between parental attitudes and per­
sonality adjustment of the child. Specific attitude concepts were identi­
fied. After initial interviews with mothers, the authors decided to 
include concepts that would be both good and poor discriminators because 
good concepts provided satisfactions for the respondents but did not dis­
criminate. Twenty-three concepts were identified and subscales for 
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measurement were constructed. Concepts included: harsh punishment, mari­
tal conflict, rejection of the homemaking role, irritability, inconsisten­
cies of the husband, ascendancy of the mother, avoidance of communication, 
ignoring the baby, fear of harming the baby, seclusion of the mother, 
dependency of the mother, fostering dependency, excluding outside influ­
ences, abdication of the parental role, demand for activity, equalitarian-
ism, expression of affection, comradeship and sharing, encouraging verbali­
zation, and autonomy of the child. In the initial stages of development, 
measurement scales were constructed from the concepts and testing was done 
with mothers. From a factorial analysis, Schaefer (1961) identified five 
dimensions: suppression and interpersonal distance, hostile rejection of 
the homemaking role, excessive demand for striving, over-possessiveness, 
and harsh punitive control. Further interviews and analysis revealed the 
five dimensions could be collapsed into three; approval of positive atti­
tudes toward child-rearing, approval of expression of hostility, and 
approval of maternal control. From the analysis, a circumplex model was 
developed as presented in Figure 1. The researchers were concerned with 
consistency over time and found a consistency correlation of .68 for the 
love-hostility dimension. The consistency correlation for the autonomy-
control dimension was .26 indicating a considerable degree of inconsis­
tency. This differential consistency was probably acceptable because a 
child's need for love remains constant over time. The child's need for 
autonomy changes as he/she moves from a relationship that is primarily 
dependent in infancy to a struggle for independence in middle-childhood and 
adolescence. 
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Figure 1. Hypothetical circumplex model for maternal behavior (Schaefer, 
Schaefer and Bell's (1958) model has been widely used in generating 
hypotheses, but validity as well as reliability have continued to be nag­
ging issues. Sims and Paolucci (1975) obtained results from a shortened 
version of the Schaefer and Bell (1958) instrument that initially appeared 
inconsistent with previously reported data. Using an ecological framework 
to study the nutritional status of preschool children, Sims and Paolucci 
(1975) wanted to subjectively study the child-rearing attitudes of the 146 
mothers in the sample. The shorter form of the Parental Attitude Research 
Instrument developed by Cross and Kawash (1968) was employed to collect 
data. The five scales included in the shorter form were used; encouraging 
verbalization, equalitarianism, identification, excluding outside influ­
ences, and irritability and deception. For the specific research purposes, 
the rejection of the homemaking role scale was reinstated from the original 
1961, p. 131) 
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instrument. Sims and Paolucci (1975) developed 10 new clusters because of 
differences in data. When the clusters were combined, the combinations 
became comparable to the authoritarian-control, hostility-rejection, and 
democratic attitude factors identified by Schaefer (1961). 
A second conceptual model was developed by Roe (1957) through a clini­
cal analysis of the parent-child universe. Roe (1957) suggested a series 
of hypotheses regarding relationships between early experiences and person­
ality factors influencing vocational choices. She considered patterns of 
early experiences and suggested that attitudes toward the children are more 
important than specific behaviors. Three patterns of early experiences 
with parents or differences in ways parents handle children were identified: 
emotional concentration on the child, avoidance, or acceptance. Subdivi­
sions referred to the child's position in the family structure. Attitudes 
of parents were cold or warm. So that the various models could be visually 
compared, Schaefer (1961) developed a spatial orientation which is pre­
sented in Figure 2. As can be seen, the model is similar to the one iden­
tified by Schaefer and Bell (1958). 
A third model was developed by Slater (see Figure 3) and visually 
represented by Schaefer (1961). Retrospective reports of parental behavior 
served as the basis for this model. Again, one can readily visualize the 
similarities with the two previously discussed models. 
Dibble and Cohen (1974) conceptualized the parent's perception of 
parental style be refining the Schaefer and Bell (1958) model. They iden­
tified eight positive or socially desirable parental categories and eight 
negative or socially undesirable parental variables. The socially desir­
able categories consisted of the following parental styles: acceptance of 
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Figure 2. Roe's (1957) model for parent behavior (Schaefer, 1961, p. 133) 
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Figure 3. Slater's (unpublished) model for parent behavior (Schaefer, 
1961, p. 134) 
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the child as a person, child-centeredness, sensitivity to feelings, posi­
tive involvement, acceptance of autonomy, shared decision making, consis­
tent enforcement or discipline, and control through positive discipline. 
The socially negative parenting styles included; detachment, intrusive-
ness, lax enforcement of discipline, inconsistent enforcement of discipline, 
control through anxiety, control through guilt, control through hostility, 
and withdrawal of relationships. -
Through a factor analysis five behavioral dimensions were identified: 
respect for autonomy, control through guilt and anxiety, consistency, 
child-centeredness, and parental temper and detachment (Cohen, Dibble, & 
Grawe, 1975). These factors are consistent with those identified origi­
nally by Schaefer and Bell (1958). 
In summary, conceptual models effecting parenting style research have 
been greatly influenced by the exploratory work of Schaefer and Bell 
(1958). Most maternal parenting research has been conducted with the orig­
inal or shortened form of the Parent Attitude Report Inventory even though 
researchers are quick to be critical of validity and reliability. Limited 
resources have been expended in developing the needed conceptual framework 
and instruments required to adequately investigate parenting style. 
Conceptual Framework for the Present Study 
The central thesis of the present study is the examination of rural 
father's parenting style and the influence of sex-role concept on this 
dimension of masculinity. The framework integrates two distinct models--a 
parenting style model proposed by Dibble and Cohen (1974) and a sex-role 
conceptual model developed by Bern (1972). Parenting style refers to 
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positive and negative social behavior with children. Sex-role concept sug­
gests expectations appropriate for an internalized masculine or feminine 
s tandard. 
Parenting style refers to positive and negative social dimensions of 
interactions or behavior with children. Utilizing the maternal model 
developed by Schaefer and Bell (1958), two dimensions of parenting style 
will be considered--autonomy-control and hostility-love. Autonomy-control 
describes a parent's willingness to aid the child in becoming self-directed 
and able to make decisions through individual initiation. At one extreme 
is autonomy, the preference for encouraging self-direction; at the other 
extreme is control, the preference for possessive behavior with the child. 
The second dimension describes a parents' feelings for the child. At 
one pole is hostility, a general lack of concern for the child or even 
rejecting behavior; at the other pole is love or acceptance, approval, and 
unders tanding. 
Since every father occupies a place along each continuum, the most 
realistic way to illustrate the model is to use two continuous lines that 
intersect each other as shown by Schaefer (1961). This suggests that both 
dimensions of the parenting style exist simultaneously. A father may be 
loving and at the same time encourage autonomy. 
The intersection produces four quadrants which will be labeled as 
laissez faire, power, smother, and growth. There are an infinite number of 
possible kinds of behavior, but usually they can be included in one of the 
four quadrants (see Figure 4). 
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Figure 4. Fathering style 
Laissez faire parenting style refers to behavior that is lax or incon­
sistent. The parenting behavior may be neglectful, indifferent, or 
detached. Limited direction is provided, and both parent and child have 
difficulty defining environmental boundaries. Power parenting style refers 
to control of the environment whereby the father may be overdemanding or 
rejecting of the child. Control suggests authority or influence over the 
child through physical and/or emotional means. Rejection of the child may 
occur through emotional means or avoidance. The smother behavior has some­
times been associated with mothers. Smothering is a fine line between 
autonomy and control because it suggests accepting the child as a person, 
being child-centered, and having positive involvement with the child. The 
smother parenting style incorporates overprotection and indulgent behavior 
so that the child's need for independence, creativity, and self-concept 
become inhibited. The growth parenting style incorporates sensitivity to 
the feelings of the child, acceptance of autonomy, positive guidance, and 
shared decision-making. Through an awareness of the child's needs, a warm, 
caring environment is created so the child can experience the surroundings 
within defined limits. 
Traditionally, the phenomena of sex-role concept has been defined as 
bipolar-masculine or feminine. Parsons and Bales (1955) suggested that a 
person adopts an instrumental or^ expressive sex-role concept. An instrumen­
tal sex-role refers to behavior in which the parent relates the family to 
society and functions as boss-manager, leader, or final judge. Parsons and 
Bales (1955) defined the expressive sex-role as behavior in which the parent 
keeps the family running smoothly, functions as a mediator, and is warm and 
affectionate. This does not allow for the father who might have both 
instrumental and expressive feelings or wants to be assertive yet yielding. 
Bern (1972) introduced a framework that recognizes a person may be androgy­
nous. The androgynous individual remains sensitive to the changing environ­
ment and engages in behavior which seems most appropriate regardless of 
societal stereotypes. Two continuums of the sex-role become appropriate--
high masculinity-low masculinity and high femininity-low femininity. 
High masculinity-low masculinity describes the person's internalized 
sex-role standards for masculine behavior. At one extreme is high mascu­
linity which has generally been associated with instrumental behavior. At 
the other extreme is low masculinity, the preference for expressive as well 
as instrumental qualities. The second continuum describes the person's 
sex-role standards for feminine behavior. At one extreme is high femininity 
which has generally been associated with expressive behavior. At the other 
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extreme is low femininity, the preference for instrumental as well as 
expressive qualities. 
Intersecting the two continuums, Bem (1972) suggested a person may 
occupy a place simultaneously along each continuum. The intersection pro­
duces four quadrants. The quadrants which include high masculinity-high 
femininity and low masculinity-low femininity will be known as androgynous. 
When scoring the instrument, the difference score will be low in both quad­
rants suggesting androgynous or equal endorsement of masculine and feminine 
personality characteristics. At the same time, scores will be high in the 
two remaining quadrants; high masculinity-low femininity and high feminin­
ity-low masculinity suggesting greater endorsement of one personality char­
acteristic than another. 
High Masculinity 
Masculinity Androgogny 
High 
Femininity 
Low 
Femininity 
Androgogny Femininity 
Low Masculinity 
Figure 5. Sex-role concept 
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METHOD OF PROCEDURE 
The primary purpose of this chapter is to explain the operational plan 
for implementing the conceptual framework developed in the previous chap­
ter. This chapter will include purposes of the study, a statement of the 
hypotheses tested, assumptions and limitations, selection of instrumenta­
tion, sampling plan, data collection, and data analysis. 
Purpose of the Study 
The objectives of this study were to: (1) analyze perceived real and 
ideal parenting styles of rural fathers; (2) analyze perceived sex-role 
concepts of rural fathers; and (3) compare differences in perceived real 
and ideal parenting styles of fathers by age, age of child, sex-role con­
cept, residence, economic level, attained formal education, employment sta­
tus of spouse, ordinal position of the child, sex of the child, and age of 
the father at the birth of the first child. 
Hypotheses Tested 
These general hypotheses were generated from the conceptual framework: 
1. There is no significant difference between real and ideal parent­
ing style scores of rural fathers. 
2. There is no significant difference on sex-role concept among rural 
fathers. 
3. There is no significant difference among parenting style and clas­
sification of sex-role concept by selected demographic variables 
of rural fathers. 
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Assumptions and Limitations 
Assumptions 
The following assumptions were made in regard to rural Iowa fathers of 
children 2, 3, and 4 years of age: 
1. Respondents will give honest and accurate responses when answering 
the questionnaire. 
2. Parenting style can be measured with a paper and pencil instrument. 
3. Parenting style conforms to identifiable patterns. 
4. Parenting style will be influenced by internal and external vari­
ables . 
Limitations 
This study had a number of readily identifiable limitations: 
1. The study identified parenting style through the father's perspec­
tive rather than through both the father's and mother's style. 
2. This study examined parenting style of fathers of children 2, 3, 
and 4 years of age rather than a broader age-range. 
3. The study is limited to rural Iowa fathers. 
4. Scare literature related to pending federal child and family leg­
islation was distributed throughout Iowa approximately two weeks 
prior to the mailing of this questionnaire. Through widespread 
distribution, in chain-letter fashion, anonymous mimeographed 
scare literature purported to describe contents of Child and Fam­
ily Services Act, S. 626. The scare literature suggested that the 
federal government would assume responsibility for child-rearing 
and delegate parents to a secondary or supporting role. A couple 
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of fathers in the sample contacted local County Extension Offices 
to determine if a connection existed. Having been prepared for 
the event, staff assured callers that there was no relationship. 
Limitations of Assessment Methods 
Assessment of parental behavior is difficult, and Cox (1975, p. 255) 
suggested that "if valid findings are to be obtained, it is necessary that 
the methods pick up aspects of the interaction which persist over time and 
which are representative of what happens in natural family life." 
Several alternatives for collecting data were available. The most 
frequently used method has been the personal interview which has several 
limitations: extended intervals between the event and data collection 
reduce validity, reliability of reported behavioral sequences is low, and 
qualitative dimensions remain difficult to measure. 
Conjoint family interviews could be an alternative, but this procedure 
is in its infancy as far as a technique for gathering research data. All 
members of the family, including children, participate in the interview and 
provide insight from their perspective. Observation of structured interac­
tions has been widely used but subjects the person to a new environment. 
Observation remains time-consuming and expensive. Unstructured observa­
tions in the home facilitate examination of behavior in the natural setting 
yet introduces another person to the environment. Parental diaries afford 
the choice of inclusion and exclusion. Finally, the questionnaire remains 
an alternative. For this study, the questionnaire was selected recognizing 
limitations and advantages. Crisis intervention theory has suggested that 
a person's perception of an event or experience may be more important than 
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the actual event. Questionnaires provided the sample with the option of 
taking the time to share their perceptions and remaining anonymous. Ini­
tially, the plan suggested data would be collected via a modified inter­
view. During the pretest, participants preferred receiving the question­
naire and completing it at their convenience. Studying behavior in depth 
becomes impossible when using a questionnaire. Distortion in responses may 
exist, and fathers may respond to what they feel is wanted or acceptable. 
Selection of Instrumentation 
Instruments for examining parenting style and sex-role concept were 
selected through a review of existing alternatives. A Parent's Report 
developed by Dibble and Cohen (1974) was chosen to obtain information 
regarding parenting style, Bern's (1974) Sex-Role Inventory (BSRI) was 
selected to measure sex-role concept. 
Parent's Report 
This instrument was developed by Dibble and Cohen (1974) in an attempt 
to further parenting research conceptualized by Schaefer and Bell (1958). 
Eight positive or socially desirable parental categories and eight negative 
or socially undesirable parental behavioral categories were identified. 
The eight positive categories included: acceptance of child as person, 
child centeredness, sensitivity to feeling, positive involvement, accep­
tance of autonomy, shared decision-making, consistent enforcement of dis­
cipline, and control through positive discipline. Negative categories 
included; detachment, intrusiveness, lax enforcement of discipline, incon­
sistent enforcement of discipline, control through anxiety, control through 
guilt, control through hostility, and withdrawal of relationship. The 
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report contained 48 operationally defined behavior items which were to be 
rated by the respondent on a seven-point Likert-type scale. The instrument 
was divided into two scales: "real" and "ideal" parenting style. The 
"real" parenting scale asked the parent to rate actual performance with the 
child. The "ideal" parenting scale rated how the parent thought the ideal 
parent would respond. The two scales suggested a real-ideal disparity 
measure. Although the report was developed for use with parents of twins, 
it appeared appropriate for use with fathers of single birth children. 
Construct validity was established from the conceptual base of mater­
nal and child behaviors described by Schaefer and Bell (1958). In order to 
evaluate the ability of the scales to assess the constructs defined, the 
investigators obtained clinical evaluations with family members and ratings 
of research social workers interviewing parents. The rating by the 
research social worker correlated significantly with 10 of the 16 catego­
ries for the mothers and 11 of the 16 categories for the fathers. Because 
of the correlations. Dibble and Cohen (1974) assumed construct validity. 
While it would have been desirable to obtain external measures such as 
observation, this apparently was not feasible within the available limited 
resources. 
To establish reliability, a test-retest paradigm within a 30-day time 
sequence with 20 sets of parents of twins was used. A t-test analysis 
revealed no significant difference in responses provided by mothers and 
fathers for the real and ideal scales. Responses from parents of 20 single 
ton children in a test-retest paradigm provided no significant difference 
for 14 of the 16 categories on the real scale and 13 of the 16 categories 
on the ideal scale. 
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Bern Sex-Role Inventory fBSRI') 
The Sex-Role Inventory was developed by Bern (1974) to measure androg­
yny. The individual's androgyny score suggested endorsement of "sex-
appropriate" characteristics. Three scales were included in the instru­
ment: masculinity, femininity, and social desirability which was neutral 
to sex. Each scale contained 20 personality characteristics selected on 
the basis of sex-typed social desirability. Based on the difference 
between masculine or feminine personality traits, selected individuals were 
characterized as masculine, feminine, or androgynous. 
To establish reliability and internal consistency, test-retest meas­
ures were employed. Students, 444 males and 279 females, in an introduc­
tory psychology course at Stanford University and 117 male and 77 female 
Foothill Junior College paid volunteers aided in establishing internal con­
sistency. Computing the coefficient alpha separately for masculinity, 
femininity, and social desirability scores, a high reliability was estab­
lished. Hie Stanford sample produced reliability scores of a = .80 for 
characteristics of femininity, a = .86 for characteristics of masculinity, 
and Q! = .75 for characteristics of social desirability. Coefficient alpha 
scores from the Junior College sample produced similar results. 
The BSRI was used in a test-retest situation with 56 of the Stanford 
subjects participating in a retest approximately four weeks after the ini­
tial administration of the inventory. Product-moment correlations revealed 
highly reliable scores: masculinity, r = .90; femininity, r = .90; androg­
yny, r = ,93; and social desirability, r = .98. 
Construct validity was established through a panel of judges who con­
sisted of 100 male and female Stanford undergraduates. To determine 
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desirability of personality characteristics associated with masculinity and 
femininity within the American society, judges rated characteristics on a 
seven-point Likert-type scale. Each judge rated desirability for mas­
culine or feminine personality characteristics but not both, A personality 
characteristic was judged usable if both males and females evaluated the 
item in a similar manner as established by a t-test. An item to be classi­
fied in one of the three scales (masculine, feminine, or social desirabil­
ity) qualified for inclusion if it was independently judged by both males 
and females in both samples to be significantly (p<.05) more desirable for 
a man than for a woman if a masculine characteristic was involved and 
reversed if a feminine characteristic was being considered. 
Because of the qualities discussed above, the two instruments were 
selected to collect data for the present study. Both instruments could be 
presented in a questionnaire format, were relatively easy to understand, 
could be completed at the respondent's convenience, and required approxi­
mately one-half to three-quarters of an hour to complete. 
Sampling Plan 
To obtain a fairly large sample of rural fathers of children 2, 3, and 
4 years of age throughout the State of Iowa, a random sample of 15 counties 
from the entire state was selected. Three secondary counties were selected 
for involvement if one of the primary selections could not participate. 
One school district was randomly selected from the districts within the 
counties. A secondary district was selected so that if the primary selec­
tion did not fit the population requirements or elected not to participate, 
another district would be available for inclusion. 
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The Area Extension Directors were contacted in a staff meeting on cam­
pus and by letter (see Appendix C) so they would be aware of the research 
and possible involvement of field staff within the selected counties. 
School superintendents in each of the fifteen (15) districts were contacted 
by telephone to determine if they might cooperate. A follow-up letter (see 
Appendix C) was sent to explain further the research and obtain permission 
to collect from the school census names of parents who had children born 
between February 1, 1972, and March 1, 1974. After obtaining permission. 
Extension Home Economists went to the school office and collected names 
from the school census which had been compiled June, 1974. 
A secondary county was selected when both the primary and secondary 
school districts within the primary county refused to cooperate. Because 
of pending legal difficulties, two districts within the same county found 
involvement inappropriate. Two secondary school districts were selected 
when the primary districts expressed no interest in participation. 
Finally, a primary county and school district were dropped when the school 
board refused to grant permission to obtain the list of names one week 
before the instrument was scheduled to be mailed. For this study, fathers 
in 14 rural school districts throughout the state participated. 
To select the research sample, each of the 14 lists of parents from 
the school census with children 3 or 4 years of age was alphabetized. 
Forty-one percent of the names on each list were included in the sample 
which was drawn through use of a table of random numbers. 
55 
Data Collection 
Questionnaires were mailed to 580 rural fathers in 14 Iowa school dis­
tricts February 15, 1976. A letter was enclosed explaining the research, 
encouraging participation, and providing general directions. The letter 
was signed by the County Extension Director and Extension Home Economist 
located in the 14 counties. Questionnaires were returned to the local 
Extension office between February 17 and April 1, 1976. A follow-up card 
was sent ten days after the initial mailing. About 15 days later, a follow-
up letter went to fathers who had not returned the questionnaire (see 
Appendix C). 
A total of 343 (61%) questionnaires were returned. Of this number, 54 
were returned because the family no longer resided in the community, did 
not have children 2, 3, or 4 years of age, or did not have a father figure 
in the home because of death or divorce. Eight questionnaires were incor­
rectly completed or contained missing data exceeding 25%. Of the 343 
questionnaires returned, 281 (48%) were usable and included in the analy­
sis . 
Data Analysis 
Data analyzed for this study were obtained from 281 questionnaires. 
Demographic, fathering style, and sex-role concept data were coded accord­
ing to the plan in Appendix B. Seventeen of the questionnaires had missing 
information in the fathering style or sex-role concept data on one, two, or 
three items ; the central point of the response pattern was assigned in each 
case. 
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A frequency count was obtained for each item of demographic data and 
used to determine general characteristics of persons in the sample. 
Intercorrelations among the 48 real and 48 ideal parenting items were 
computed and then inspected to determine items which correlated with a 
coefficient of .25 or higher. Five clusters of highly correlated items 
were formed. These clusters were further refined by inspecting the 
rational content of the items and maximizing the reliability of the clus­
ter. The response pattern of the negative correlations in the cluster was 
reversed to form positive correlations. These reversals were computed to 
make the items conform to the rational description of high numeric 
responses to cluster items. The reliability of the cluster (Nunnally, 
1967, p. 223) was computed: 
r = 
1 + (n-l) (7) 
where n equals the number of items, r the average intercorrelation among 
the items. 
To determine disparity between real and ideal clusters, cluster means 
were subtracted and a paired t-test analysis was used. Cluster means were 
obtained for each cluster by summing the checked value of the response pat­
tern for each item in the cluster and dividing by the number of respondents. 
The means had a possible range of 0 to 66 for cluster A, 0 to 42 for clus­
ter B, 0 to 54 for cluster C, 0 to 48 for cluster D, and 0 to 72 for clus­
ter E. 
To calculate the masculinity, femininity, and androgyny score, the 
following procedure was used (Bern, 1974). Mean scores were obtained from 
each subject's ratings of the masculine and feminine adjectives as well as 
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the variance associated with each subject's response pattern. Using these 
data, a t-ratio was calculated: 
F - M 
s ^ s ^ 
Where s ^ = "F^ F 
" + "M •  ^
and, if the subject responded to all items, n^, - n^ = 20. 
Subjects were placed in categories of masculine, near-masculine, 
androgynous, near-feminine, and feminine according to the obtained t-value. 
A t-value of <-2.025 was classified as masculine, -2.025<J^-1 was classi­
fied as near-masculine, -l<;bcH-l was classified as androgynous, l<^t<c2.025 
was classified as near-feminine, and >2.025 was classified as feminine. 
One-way analyses of variance were used to study the association 
between the dependent variable, parenting or fathering style, and the inde­
pendent variables, age of father and occupation of father. Two-way analy­
sis of variance was used to determine influences of sex and age of child on 
parenting or fathering style. 
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FINDINGS AND DISCUSSION 
The findings related to the hypotheses are presented in this chapter. 
The present study was designed to examine real and ideal parenting style of 
rural Iowa fathers of children 2, 3, and 4 years of age; sex-role concept 
of respondents; and selected demographic variables. Findings are reported 
as: measurable dimensions of fathering cr parenting style, sex-role con­
cept, demographic data, and influence of selected demographic data on 
fathering style. 
Fathering or Parenting Style 
Fathering or parenting style was measured using the original instru­
ment of 48 items (Dibble & Cohen, 1974) which was composed from eight 
socially desirable parental categories and eight socially undesirable 
parental categories. To form clusters, items were inspected for intercor-
relations of .25 or greater. Visual inspection of the content of the items 
resulted in rejection of an item when the content was not meaningful within 
the cluster. Five clusters of items emerged from 47 of the 48 items. The 
identified clusters were essentially the same as those suggested by Cohen, 
Dibble, and Grawe (1975). Cohen, Dibble, and Grawe used different names 
for the clusters: respect for autonomy, control through guilt and anxiety, 
consistency, child-centeredness, and parental temper and detachment. For 
the present research, the cluster respect for autonomy was identified as 
growth, control through guilt and anxiety became power I, consistence 
became laissez faire, child-centeredness was identified as smother, and 
parental temper and detachment became power II. Items in the cluster are 
presented as well as an explanation of the categories represented. A minus 
59 
sign preceding an item in a cluster indicates the response pattern was 
reversed in scoring that item. 
The reliability of each cluster will be reported with the cluster. 
The reliabilities were relatively high because the method used in develop­
ing the clusters grouped items with high intercorrelations. Cluster cor­
relation matrices are located in Appendix D. 
Cluster A: Growth 
The 11 items in this cluster focus on socially desirable parental 
categories identified in the original instrument. There is sensitivity to 
the feelings of the child, acceptance of autonomy, control through positive 
discipline, and shared decision-making. There is an awareness of the 
child's needs which range from physical to creative self-expression. The 
behavior suggests creating a warm, caring environment which includes 
acceptable activities and excludes others, yet encourages self-assertion. 
The reliability for this duster was .77. The cluster includes the same 11 
items which were identified through factor analysis by Cohen, Dibble, and 
Grawe (1975). The items included; 
14. I like this child to do things his/her own way. 
15. I encourage the child to tell me what he/she is thinking and 
feeling. 
16. I make decisions with this child. 
20. I explain to this child why he/she is being punished. 
30. I am aware of this child's need for privacy. 
31. I know how this child feels without his/her saying. 
32. I let this child help me decide about things that affect him/her. 
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46. I let this child dress as he/she wants. 
47. I can predict how this child will respond or feel about something 
new. 
48. I accept this child's decision even if it is not the way I think. 
50. I let this child express his/her feelings about being punished or 
restricted. 
Cluster B: Power % 
The seven -terns in this cluster focus on socially undesirable parental 
behavior categories in the original instrument. There is control through 
anxiety, control through guilt, and control through hostility. In this 
cluster, the father perceives behavior as possession of control, authority, 
or influence over the child. To direct or restrain the child, latent or 
exerted physical or emotional alternatives are,introduced. In general, the 
behavior described in this cluster suggests a need to be in command of the 
environment with limited concern regarding the child's needs. The reli­
ability for this cluster was .66. When Cohen, Dibble, and Grawe (1975) 
did a factor analysis, they found one additional item in this cluster. 
Item 7 did not cluster in the present study. The items included: 
9. I speak in a strong way in order to teach this child how to 
behave. 
21. I warn this child about future punishments to prevent him/her 
from acting badly. 
23. I let this child know all I have done for him/her when I want 
him/her to obey. 
25. I use physical punishment. 
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37. I keep reminding this child of past bad behavior. 
39. I let this child know that if he/she really cared, he/she 
wouldn't do things to cause me worry, 
53. I tell this child that I worry about how he/she will turn out 
because of his/her bad behavior. 
Cluster iÇ; Laissez faire 
The nine items in this cluster focus on socially undesirable parental 
behavior categories and a reversed socially desirable parental behavior 
category in the original instrument. Lax enforcement of discipline and 
inconsistent enforcement of discipline are behaviors suggested through this 
cluster. The behavior tends to be neglecting, indifferent, detached, or 
deliberately abstaining from specific direction. The child has difficulty 
determining acceptable and inappropriate behavior. Generally, the behavior 
in this cluster suggests limited direction so that both parent and child 
have difficulty defining boundaries of the environment. The reliability 
for this cluster was .71. The cluster includes the same nine items which 
were identified through factor analysis by Cohen, Dibble, and Grawe (1975). 
The items included: 
"17. I see to it that this child obeys what he/she is told. 
18. I ignore his behavior. 
19. I forget rules that have been made. 
"33. I punish this child for disobeying. 
34, I allow things to be left undone. 
35. I enforce rules depending upon my mood. 
"49. I make clear rules for this child to follow. 
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51. I change rules. 
52. I let myself be talked out of things. 
Cluster D: Power II 
The eight items in this cluster focus on socially undesirable parental 
categories identified in the original instrument. There is detachment, 
intrusiveness, control through hostility, and withdrawal of the relation­
ship. Power II differs from power I in intensity. Power II behavior 
includes rejection of the child especially through emotional means and 
avoidance, while power I behavior controls the child through physical and 
emotional interactions. A power II behavior results in fewer interactions 
with the child. In general, power II behavior suggests avoidance or rejec­
tion of the child. The reliability for this cluster was .62. The cluster 
includes the same eight items which were identified through factor analysis 
by Cohen, Dibble, and Grave (1975). The items included: 
11. I forget things this child has told me. 
12, I avoid talking to this child after he/she displeases me. 
27. I prefer going places and doing things without this child. 
28. I avoid looking at this child when I am disappointed in him/her. 
"29. I enjoy listening to this child and doing things with him/her. 
40. I get angry about little things this child does. 
41. I lose my temper when this child does not do as I ask. 
44. I withdraw from being with my child when he/she displeases me. 
Cluster E: Smother 
The 12 items in this cluster focus on socially desirable parental cat­
egories identified in the original instrument. There is acceptance of the 
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child as a person, child-centeredness, positive involvement, and positive 
discipline. This cluster represents a fine line between overindulgence, 
overprotection, and a loving, growth producing relationship. Depending on 
the needs of the child and father, the behavior creates a warm, caring 
environment or one that inhibits growing independence, creativity, and 
self-worth. In general, smother behavior suggests the father recognizes 
his own needs and responsibilities and seeks control of the environment, 
yet may have difficulty determining standards and expectations. The reli­
ability for this cluster was .77. The cluster includes the same 12 items 
which were identified through factor analysis by Cohen, Dibble, and Grawe 
(1975). The items included: 
6. I see both the child's good points and faults. 
8. I ask others what this child does while away from me. 
10. I think of things that will please this child. 
13. I tell this child how happy he/she makes me. 
22. I feel close to this child both when he/she is happy and when 
he/she is worried. 
24. I check on what the child is doing and whom he/she is seeing all 
during the day. 
26. I give this child a lot of care and attention. 
36. I set limits for activities to help this child stay out of 
trouble. 
38. I care about this child even when he/she does less well than I 
know he/she could. 
42. I consider this child's needs and interests when making my own 
plans. 
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"43- I am unaware of what this child thinks or feels. 
45. I like to hug and kiss this child. 
Items that did not cluster 
Item 7, I let this child know that I feel hurt if he/she does not do 
what he/she is told, did not correlate substantially with items in Cluster 
B and, therefore, was not used for further analysis. 
Reliability and independence of the clusters 
While there is no fixed criterion for a reliability coefficient. Brown 
(1970) indicates that it is reasonable to expect on measures of less objec­
tive characteristics such as interests, beliefs, or values that the device 
studied should have reliability in the range of similar types of measures. 
These devices usually have reliability coefficients of 0.80 to 0.85 and on 
short devices have slightly lower coefficients. Since the clusters were 
exploratory and contained a limited number of items, the values were judged 
acceptable. The reliabilities of the clusters are reported in the diagonal 
in Table 1. 
Intercorrelations between real clusters were presented in Table 1. 
The intercorrelations represented the degree to which clusters measured 
independent dimensions of real parenting style. Inspection of Table 1 
revealed that all but three of the correlation coefficients fell between 
2 
-.35 and +.35. Since r is a measure of the common variance between two 
2 
clusters, most clusters had approximately ten percent (.35 ) of the vari­
ance in the cluster common to another cluster. In addition, two of the 
three correlations between two clusters exceeding the above range were 
between .36 and .40; again, the common variance between two clusters was 
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Table 1. Correlation coefficients 
ters and reliabilities 
between five real parenting style clus-
of five real parenting style clusters 
Cluster A B c D E 
A. Growth 11 
B. Power I 07 66 
C. Laissez faire 08 28 71 
D. Power II -23 41 36 62 
E. Smother 61 10 03 -28 77 
^Decimal points have been omitted. 
Reliabilities are reported along the diagonal. 
approximately 25%. Therefore, considering the small amount of commonality 
between clusters, it appeared that four of the five real clusters measured 
relatively unique or independent dimensions of parenting style. Clusters A 
and E appeared to be measuring the same dimension because 36% of the common 
variance was accounted for by the same dimensions. 
Intercorrelations between ideal clusters were presented in Table 2. 
Inspection of Table 2 revealed all but two of the correlation coefficients 
fell between -.35 and +.35. Again, most clusters had approximately ten 
percent of the variance in the cluster common to another cluster. The two 
correlations between two clusters exceeding the previously mentioned range 
were between .36 and .49. 
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Table 2. Correlation coefficients® between five ideal parenting style 
clusters 
Cluster A B C D 
A. Growth 
B. Power I 02 
C. Laissez faire 06 27 
D. Power II -25 35 41 
E. Smother 48 ' 18 10 -17 
^Decimal points have been omitted. 
Real-ideal disparity 
Rarely do parents feel they are doing exactly what the child needs, and 
probably fathers do not feel they deviate extremely from the ideal. The 
real and ideal scales provided a way to assess the father's norms and devi­
ations from the goals. Results of the paired-t analysis to determine real-
ideal disparity are presented in Table 3. 
All of the five clusters were highly significant. However, caution 
should be used in the interpretation of the significance since the sample 
included a large number of respondents and small mean differences. 
Growth The growth cluster which was composed of socially desirable 
parental behavior categories in the original instrument related to auton­
omy, positive discipline, and shared decision-making. A high mean cluster 
score indicated that the father perceived he provided the child with an 
environment that encouraged independence and involvement in the decisions. 
A lower mean cluster score suggested the father perceived he must remain in 
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Table 3. Paired-t values on real and ideal clusters 
Means^ 
Cluster Real Ideal Difference T-value 
A. Growth 41.5 49.3 -7.8 -20.5** 
B. Power I 16.9 16.2 .7 2.6** 
C. Laissez faire 24.8 21.4 3.4 14.8** 
D. Power II 17.5 12.4 5.1 19.6** 
E. Smother 47.8 56.1 -8.3 -22.7** 
^eans have a possible range of 0 to 66 for cluster A; 0 to 42 for 
cluster B; 0 to 54 for cluster C; 0 to 48 for cluster D; and 0 to 72 for 
cluster E, 
^Degrees of freedom for t are 280. Table value for t is 2.58 at 0,01 
and 1.96 at 0.05. 
Significant at P<0.01. 
control of the situation and make decisions for the child rather than 
involving the child in the decision-making process. The mean scores for 
this cluster had a possible range of 0 to 66. A mean cluster score of 41.5 
for the real growth cluster suggested a tendency for some of the fathers to 
perceive themselves remaining somewhat in control of the situation. A mean 
cluster score of 49.3 for the ideal growth cluster suggested a tendency 
toward fathers perceiving that they should ideally give the child greater 
independence and become more involved in shared decision-making. 
Power I The power I cluster was composed of socially undesirable 
parental behavior categories in the original instrument. Tne behavior cat­
egories suggested the father attempted to shape the child's behavior 
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through introduction of guilt feelings or the idea that something unpleas­
ant might occur if his directions were not followed, A high mean cluster 
score would suggest that the father perceived he would control the child's 
behavior through emotional and physical methods. A lower mean cluster 
score would suggest the fathers perceived this alternative as less desir­
able. The scores for this cluster had a possible range of 0 to 42. Mean 
cluster scores for the real and ideal responses were similar, as the real 
mean cluster score was 16.9 and the ideal mean cluster score was 16.2. 
Because of a large sample, the mean difference was significant. 
Laissez faire The laissez faire cluster was formed from socially 
undesirable parental behavior categories and reversed socially desirable 
parental behavior categories in the original instrument. The cluster 
included items related to lax enforcement, inconsistent enforcement of 
limits, and established guidelines. A high mean cluster score indicated 
that the fathers perceived they were not committed to established limits 
and guidelines while a low mean cluster score suggested they felt a greater 
need for established limits and guidelines. The mean cluster scores for 
this cluster had a possible range of 0 to 54- A mean cluster score of 24,8 
for the real behavior suggested fathers perceived they should be committed 
to some established limits and guidelines. A mean cluster score of 21.4 
for the ideal behavior suggested ideally fathers perceived they should be 
somewhat more committed to established limits and guidelines. 
Power II The power II cluster was composed of several socially 
undesirable parental behavior categories in the original instrument. The 
cluster included items related to detachment, hostility, withdrawal, and 
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rejection. A high mean cluster score indicated that the fathers perceived 
they preferred distance, withdrawal, and rejection from the child, while a 
lower mean cluster score suggested they wanted a closer, more involved, and 
accepting relationship. The mean cluster scores for this cluster had a 
possible range of 0 to 48. A mean cluster score of 17.5 for the real 
behavior suggested the fathers perceived they seldom used distance, with­
drawal, and rejection. An ideal mean cluster score of 12.4 intimated that 
ideally fathers preferred that they almost never use this behavior when 
interacting with the child. 
Smother The smother cluster which was composed of both socially 
desirable and undesirable parental behavior categories in the original 
instrument represents a fine line between a growth producing environment 
and one which stifles growth or encourages a dependent relationship. The 
cluster included items related to acceptance, child-centeredness, positive 
involvement, detachment, and intrusiveness. A high mean cluster score 
indicated concern for and acceptance of the child to a degree whereby the 
child has difficulty establishing independence within the planned environ­
ment, A moderate mean cluster score intimated concern for the child, posi­
tive involvement, and recognition of personal needs. A low mean cluster 
score would suggest limited concern for the welfare of the child and prob­
ably increased concern for self needs. The mean scores for this cluster 
had a possible range of 0 to 72. A mean cluster score of 47.8 for the real 
behavior indicated fathers perceived they were frequently concerned about 
the child and for the ideal behavior involved in fostering creativity and 
self-concept. A mean cluster score of 56.1 suggested that ideally fathers 
perceived they should be more concerned about the child. Societal expecta­
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tions may have influenced the ideal mean cluster score because mass media, 
experts, and other resources have intimated parents need to be more con­
cerned about the welfare of the child. This overconcern may in some 
instances reduce creativity, self-worth, and growing independence. 
Summary of the real-ideal disparity 
Review of the mean cluster scores suggested ideally fathers perceived 
they should be more sensitive to the feelings of the child, acceptant of 
autonomous actions, and involved in shared decision-making than what they 
currently do. Both the real and ideal mean cluster scores for the power I 
cluster suggested control through physical and emotional means was less 
acceptable and usually not practiced. Fathers perceived they were less 
committed to established limits and guidelines than they felt was ideal. 
Fathers suggested they withdrew or developed a distance more than what they 
perceived to be ideal. The real mean cluster score for smother was lower 
than the ideal mean cluster score which suggested fathers perceived they 
had less involvement with the child than what they perceived would be 
ideal. 
Sex-Role Concept 
Bem (1974) suggested that the degree to which a given person's mascu­
linity score differs from his femininity score reflected the sex-role con­
cept of the person. Examining the mean, variance, and range of respondents, 
the fathers had a higher mean score for the masculinity scale than the fem­
ininity scale (see Table 4). The social desirability score was highest 
which could be expected because the adjectives measuring this dimension had 
universal acceptance. 
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Table 4. Mean, variance, and range of respondent's sex-role concept 
Concept Mean Variance Range 
Masculinity 5.2 0.5 4.2 
Femininity 4.6 0.2 2.8 
Social desirability 5.3 0.2 2.9 
Difference (Femininity-Masculinity) -0.6 0.6 5.0 
The androgyny t-ratio score indicated the difference between each 
respondent's masculinity and femininity scores. The greater the absolute 
value of the androgyny score, the more sex-typed a respondent was. High 
positive scores indicated femininity and high negative scores suggested 
masculinity. The closer the score was to zero, the more androgynous the 
person. Bern (1974) suggested respondents be classified according to cut­
off points in terms of the androgyny _t-ratio: t >2.025, feminine; t_>-1.0 
and < 1.0, androgynous; and _t <-02.025, masculine. Ninety-five of the 
respondents scored in the range classified as masculine (see Table 5). 
Sixty-nine of the respondents were near masculine, 94 androgynous, 18 near-
feminine, and 5 were feminine. As can be seen, males scored higher on the 
masculinity scale than the femininity scale. 
Comparing the percentage of respondents classified from feminine to 
masculine with the 444 Stanford University male subjects in the normative 
sample (Bern, 1974), the results were similar. The Stanford sample had 6% 
of the men classified as feminine, 5% near-feminine, 34% androgynous, 19% 
near-masculine, and 36% masculine. 
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Table 5. Respondents classified as masculine, feminine, or androgynous 
Characteristic Number Percent 
Feminine ( t. > 2.025 5 1.8 
Near-feminine (1 < ^ < 2.025 18 6.4 
Androgynous (-1 ^  t_ ^  +1) 94 33.5 
Near-masculine (-2.025 < jt < -1 69 24.5 
Masculine (_t < -2.025 95 33.8 
Total 281 100.0 
Respondent's age and sex-role concept 
Of the 94 respondents classified as androgynous, 13 were 19-25 years 
of age; 31, 26-30 years; 24, 31-35 years; 16, 36-40 years; and 10, 41-50 
years of age. Respondents classified as masculine ranged from 19-50 years 
of age (see Table 6). Respondents classified as near feminine ranged from 
26 to 50 years of age. 
Table 6. Respondent's age by androgyny t-ratio 
Number 
Age MÂSC N-MA.SC ANDRO N-FEM FEM 
18 years old or less 0 0 0 0 0 
19-25 years 13 3 13 0 2 
26-30 years 39 34 31 9 1 
31-35 years 19 16 24 4 1 
36-40 years 17 10 16 1 0 
41-50 years 7 5 10 4 1 
51 or more years 0 1 0 0 0 
Total 95 69 94 18 5 
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Sex and age of child and sex-role concept 
Of the 95 respondents classified as masculine, 55 had a female child 
and 40 had a male child (see Table 7). At the four-year-old age, twice as 
many of the fathers had a female child. Of the 94 respondents classified 
as androgynous, 42 had a female child and 52 a male child-
Table 7. Sex and age of child by androgyny t-ratio 
MASC N-MASC ANDRO N-FEM FEM 
Age Male Female Male Female Male Female Male Female Male Female 
2 years old 10 11 7 7 10 7 1 2 2 0 
3 years old 17 16 13 14 17 15 3 3 2 1 
4 years old 13 28 13 15 25 20 4 5 0 0 
Total 40 55 33 36 52 42 8 10 4 1 
Spouse's employment and sex-role concept 
Of the 199 respondents who did not have a wife employed, about equal 
numbers were classified as masculine and androgynous (see Table 8). 
Greater numbers of men who had spouses employed full time were classified 
as androgynous, while greater numbers of those who had spouses employed 
part time were classified as masculine. 
Occupation and sex-role concept 
No one occupation appeared to influence sex-role concept (see Table 9). 
All occupations had some men who were classified as masculine or androgy­
nous. The miscellaneous grouping primarily composed of truck drivers 
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Table 8. Wife's employment status by androgyny t-ratio 
Number 
Employment status MSG N-MASG MDRO N-FEM FEM 
Not employed 68 46 67 15 3 
Employed full time 9 8 15 0 1 
Employed 20-39 hours per week 8 6 3 1 1 
Employed less than 20 hours per week 8 5 8 1 0 
Other 2 3 0 1 0 
No response 0 1 1 0 0 
Total 95 69 94 18 5 
Table 9. Occupation by androgyny t-ratio 
Number 
Occupation MÂSG N-MASG ANDRO N-FEM FEl 
No response 0 0 1 0 0 
Professional, technical, and management 16 7 10 1 1 
Clerical and sales 9 13 17 3 1 
Service occupations 2 3 2 0 0 
Farming, fisheries, and forestry 50 24 33 11 1 
Processing 3 4 7 0 0 
Machine trades 6 5 10 0 0 
Bench work 3 3 5 0 0 
Structural work 4 5 5 1 1 
Miscellaneous 2 5 4 2 1 
Total 95 69 94 18 5 
spread across the five categories. Greater numbers of men employed in 
clerical and sales, processing, machine trades, bench work, structural 
work, and truck driving were classified as androgynous than were those 
classified as masculine. 
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Education and sex-role concept 
Higher educational levels did not appear to influence men who were 
classified as androgynous (see Table 10). 
Table 10. Educational level by androgyny t-ratio score 
Number 
Education level MASC N-MASC ANDRO N-FEM FEl 
No response 1 0 0 0 0 
Some high school 3 3 7 1 0 
High school graduate 39 33 41 10 3 
Some college 25 14 19 3 1 
Vocational or business grad. 10 6 5 0 0 
College graduate (B.S. or B.A.) 4 4 6 1 0 
Study beyond B.S, or B.A. 5 2 4 1 1 
Masters of Science or Art 7 4 2 0 0 
Ph.D. 1 0 0 0 0 
Other 0 3 10 2 0 
Total 95 69 94 18 5 
Relationship of fathering style and sex-role concept 
The correlations between real and ideal fathering style and sex-role 
concept are presented in Table 11. None of the correlation coefficients 
was beyond the magnitude of .12. It was concluded that the androgyny 
t-ratio score did not influence the father's perception of the real or 
ideal parenting style. 
Influence of sex-role concept on fathering style 
The F values resulting from an analysis of variance for influence of 
sex-role concept on fathering style are presented in Table 11. No signifi­
cant difference was found between sex-role concept and fathering style. 
Table 11. Mean cluster scores, F ratios of cluster scores, and correlation coefficients between 
real and ideal parenting clusters and sex-role concept 
Means^ , Correlation 
^ b „ Cluster Grand MASC N-MASC ANDRO N-FEM FEM F ratio Coefficient 
Real 
A. Growth 41.5 41.6 41.7 41.2 40.8 43.2 0.2 -01 
B. Power I 16.9 16.2 17.3 17.5 18.1 11.4 2.3 04 
C. Laissez faire 24.8 24.1 25.0 25.2 26.3 24.2 1.7 12 
D. Power II 17.5 16.7 17.4 18.1 18.6 16.2 1.6 11 
E. Smother 47.8 48.3 47.6 47.3 47.9 49.0 0.3 -04 
Ideal 
A. Growth 49.3 50.0 48.9 48.9 49.0 50.8 0.5 -04 
B. Power I 16.2 14.7 17.3 17.0 16.2 14.2 1.77 09 
C. Laissez faire 21.4 20.6 21.9 21.7 22.6 20.8 1.6 09 
D. Power II 12.4 12.0 13.1 12.3 12.9 11.0 0.9 01 
E. Smother 56.1 56.8 54.8 56.1 57.2 57.2 1.3 -01 
^eans have a possible range of 0 to 66 for Cluster A; 0 to 42 for Cluster B; 0 to 54 for Clus 
ter C; 0 to 48 for Cluster D; and 0 to 72 for Cluster E. 
^Degrees of freedom for F are 4, 276. Table values for F are 5.63 at 0.05 and 13.46 at 0.01. 
^Decimal points have been omitted. 
77 
The mean cluster scores presented in Table 11 suggested little varia­
tion for fathers classified as masculine or androgynous. For the real 
growth cluster, the mean cluster scores were 41.6 for the masculine respon­
dents and 41.2 for the fathers classified as androgynous while for the 
ideal growth cluster the mean cluster scores were 50.0 for masculine 
respondents and 48.9 for fathers classified as androgynous. For the 
power I cluster, the real mean cluster scores were 16.2 for the masculine 
respondents and 17.5 for those classified as androgynous. The mean cluster 
scores for the ideal power I cluster were 14.7 for masculine respondents 
and 17.0 for androgynous. The real mean cluster scores for the laissez 
faire cluster were 24.1 for masculine respondents and 25.2 for androgynous 
subjects. The ideal mean cluster scores for the laissez faire cluster were 
20.6 for masculine and 21.7 for androgynous respondents. The power II real 
mean clusters scores were 16.7 for masculine and 18.1 for androgynous while 
ideal mean cluster scores were 12.0 for masculine respondents and 12.3 for 
androgynous subjects. For the smother cluster, real mean cluster scores 
were 48.3 for masculine and 47.3 for androgynous, while the ideal mean 
cluster scores were 56.8 for masculine respondents and 56.1 for androgynous 
participants. 
Summary of sex-role concept data 
As a result of the sex-role data analyses, about one-third of the men 
were classified as masculine, one-fourth near-masculine, one-third androgy­
nous, and 8.2% feminine or near-feminine. Respondents who were classified 
as masculine or androgynous were from 19 to 50 years of age. Of the 95 
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fathers who were classified as masculine, 55 had a female child and 40 had 
a male child. Of the 94 respondents whose sex-role concept was classified 
as androgynous, 42 had a female child and 52 a male child. 
Considering spouse's employment, greater numbers of men who had 
spouses employed full time were classified as androgynous, while greater 
numbers of men who had spouses employed part time were classified as mascu­
line. Greater numbers of men employed in clerical and sales, processing, 
machine trades, bench work, structural work, and miscellaneous occupations 
were classified as androgynous than were those classified as masculine. 
Greater numbers of men employed in professional, technical and management, 
and farming occupations were classified as masculine than were those clas­
sified as androgynous. Fathering style and sex-role concept were not sig­
nificantly related. 
Demographic Information 
Respondents were asked to provide information related to demographic 
characteristics about themselves, their spouse, and families. Characteris­
tics identified included: age of respondents, age of children, residence, 
economic level, attained formal education, employment status of spouse, sex 
of the children, and age of the father at the birth of the first child. 
Demographic data were based on the information provided by 281 respondents 
from 14 rural communities in Iowa. 
Age of respondents 
Thirty-one of the men were 19 through 25 years of age; 114 were 26 
through 30; 64 were 31 through 35; 44 were 36 through 40; 27 were 41 
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through 50; and one father was 51 years or older. Sixty-three percent of 
the respondents were in the age span of 26 through 35 years (see Table 12). 
Table 12. Age of respondents by number and percent 
Age Number Percent 
18 years or less 0 0.0 
19-25 years 31 11.0 
26-30 years 114 40.6 
31-35 years 64 22.8 
36-40 years 44 15.7 
41-50 years 27 9.5 
51 years or more 1 0.4 
No response 0 0.0 
Total 281 100.0 
Age and sex of children in 2-, 3-, and 4-vear-old range 
The age and sex of the older or only child in the 2-, 3-, and 4-year-
old range were examined. Fifty-seven of the children were 2 years of age; 
101 were 3 years of age; and 123 were 4 years of age. Approximately half 
of the children were female and half male (see Table 13). 
Data were examined to determine families who might have a second child 
in the 2-, 3-, and 4-year-old range. Of the 281 respondents, 233 did not 
have a second child in the age range. Thé 3-, and 4-year-old children were 
twins, while the 2 year olds were in families with an older child (see 
Table 14). 
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Table 13. Age and sex of older child in 2-, 3-, and 4-year-old age range 
Age Number 
Sex of 
Female 
child 
Male Percent 
2 years old (24-35 months) 57 27 30 20.3 
3 years old (36-47 months) 101 49 52 35.9 
4 years old (48-59 months) 123 68 55 43.8 
Total 281 144 137 100.0 
Table 14. Age and sex of second child in 2-, 3-, and 4-year-old age range 
Age Number 
Sex of 
Female 
child 
Male Percent 
2 years old (24-35 months) 37 18 19 13.2 
3 years old (36-47 months) 10 6 4 3.5 
4 years old (48-59 months) 1 0 1 0.4 
No second child 233 82.9 
Total 281 24 24 100.0 
Number of other children 
Sixty-eight of the 281 respondents did not have other children; 105 
had one other child; 64 had two other children; 21 had three other chil­
dren; 12 had four other children; 10 had five other children; and one 
father had seven other children (see Table 15). 
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Table 15. Other children in the family by number and percent 
Other children Number Percent 
? 
No other children 68 24.2 
One child 105 37.4 
Two children 64 22.7 
Three children 21 7.5 
Four children 12 4.3 
Five children 10 3.5 
Six children 0 0.0 
Seven children 1 0.4 
Total 281 100.0 
Employment s tatus of wife 
One hundred ninety-eight of the respondents had spouses who were not 
employed; 33 of the wives were employed full time, 19 were employed 20 through 
through 39 hours per week, and 22 were employed less than 20 hours per 
week. Five of the men indicated their wives helped with the farming opera­
tion but were not employed outside the home in the traditional definition 
(see Table 16). 
Occupation of respondents 
The occupations of the fathers were coded according to the Dictionary 
of Occupational Titles classification (U.S. Department of Labor, 1965). 
Professional, technical, and managerial occupations were reported by 12.5% 
of the respondents; clerical and sales occupations by 15.3%; service by 
2.5%; farm and farm related occupations 42.3%; processing by 5.0%; machine 
trades by 7.5%; bench work by 3.9 percent; structural work by 5.7%; and 
truck operation related occupations by 5.0% of the fathers (see Table 17). 
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Table 16. Employment status of wife by number and percent in age catego­
ries 
Respondent's age 
19- 26- 31- 36- 41-
Status Number 25 30 35 40 50 50+ Percent 
Employed full time 33 7 15 6 5 0 0 11.7 
Employed 20-39 hours 
per week 19 1 8 5 5 0 0 6.8 
Employed less than 20 
hours per week 22 4 9 2 2 5 0 7.8 
Not employed 19 19 76 50 32 21 1 70.8 
Other 5 0 4 0 0 1 0 1.8 
No response 3 0 2 1 0 0 0 1,1 
Total 281 31 114 64 44 27 1 100.0 
Table 17. Occupation of respondents by number and percent 
Occupation Number Percent 
Professional, technical, and managerial 35 12.5 
Clerical and sales 43 15.3 
Service 7 2.5 
Farming, fishery, forestry, and related 119 42.3 
Processing 14 5.0 
Machine trades 21 7.5 
Bench work 11 3.9 
Structural work 16 5.7 
Miscellaneous (truck related) 14 5.0 
No response 1 0.3 
Total 281 100.0 
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Education level of respondents 
Fourteen of the respondents had attended some high school; 126 had 
graduated from high school; 62 had attended some college; 21 had partici­
pated in a vocational or business program; 15 were college graduates with a 
B-S. or B.A.; 13 had studied beyond the B.S. or B.A.; 13 had graduated with 
a Master's degree; 1 had a Ph.D.; and 15 had other educational experiences 
including less than high school and military training (see Table 18). 
Table 18. Educational level of respondents by number and percent 
Education level Number Percent 
Some high school 14 5. 0 
High school graduate 126 44. 8 
Some college 62 22. 1 
Vocational or business school 21 7. 5 
College graduate 15 5. 3 
Study beyond B.S. or B.A. 
Master's degree 
13 4. 6 
13 4. 6 
Ph.D. 1 0. 4 
Other 15 5. 3 
No response 1 0. 4 
Total 281 100. 0 
Income of respondents 
Fourteen respondents did not report the realized net farm income or 
family income before taxes. Eight estimated their income between $2,500 
and $4,999; 45 between $5,000 and $9,999; 106 between $10,000 and $14,999; 
65 between $15,000 and $19,999; 26 between $20,000 and $24,999; 8 between 
$25,000 and $29,999; and 9 estimated their income to be over $30,000 (see 
Table 19). 
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Table 19. Income of respondents by number and percent 
Income Number Percent 
$2,500-$4,999 8 2.8 
$5,000-$9,999 45 16.0 
$10,000-914,999 106 37.8 
$15,000-919,999 65 23.1 
$20,000-524,999 26 9.3 
$25,000-$29,999 8 2.8 
$30,000 or more 9 3.2 
No response 14 5.0 
Total 281 100.0 
Age of father at birth of first child 
Three of the respondents indicated they were 18 years or younger at 
the birth of their first child; 186 reported they were between 19 and 25 
years of age at the time of the birth, of their first child; 66 were between 
26 and 30 years of age; 14 were between 31 and 35 years of age; and 2 were 
between 41 and 50 years of age (see Table 20). 
Table 20. Age of father at birth of the first child 
Age Number Percent 
18 years or less 3 1.1 
19-25 years old 186 66.2 
26-30 years old 66 23.5 
31-35 years old 14 5.0 
36-40 years old 9 3.1 
41-50 years old 2 0.7 
50 years old or older 0 0.0 
No response 1 0.4 
Total 281 100.0 
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Residence of respondents 
One hundred twenty-five respondents reported rural residence. This 
number did not correspond with farming occupation because six respondents 
indicated they lived on a farm, were involved^in its operation, but did not 
consider farming their primary occupation. Twenty respondents reported 
rural nonfarm residence, and 136 indicated they lived in a town of 2,500 
citizens or less (see Table 21). 
Table 21. Residence of respondents by number and percent in age categories 
Respondent's age 
Residence Number 
19-
25 
26-
30 
31-
35 
36-
40 
41-
50 5(H- Percent 
Farm 125 11 48 27 24 15 0 44.5 
Rural nonfarm 20 1 9 7 3 0 0 7.1 
Town - 2,500 citizens 
or less 136 19 57 30 17 12 1 48.4 
Total 281 31 114 64 44 27 1 100.0 
Farming operation size and interest 
Farmers were asked to share information regarding size of operation 
and interest in the total operation. One farmer reported involvement in a 
1 to 49 acre operation; 8 were involved in 50 to 99 acres; 23 in 100 to 179 
acres; 26 in 180 to 259 acres; 36 in 260 to 499 acres; 26 in 500 to 999 
acres; and 3 were involved in a 1,000 acre or more farming operation (see 
Table 22). 
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Table 22. Size of fanning operation by number and percent 
Acres Number Percent 
1-49 acres 1 0.8 
50^99 acres 8 6.4 
100-179 acres 23 18.4 
180-259 acres 26 20.8 
260-499 acres 36 28.8 
500-999 acres 26 20.8 
1,000 or more acres 3 2.4 
No response 2 1.6 
Total 125 100.0 
Farmers reported personal interest in the operation. Thirty-four 
indicated they were owners; 21 were partners with a parent or in-law; 
4 were partners with others; 14 were renters; and 50 owned some of the land 
and rented the remainder (see Table 23). 
Table 23. Interest in farming operation by number and percent 
Interest Number Percent 
Owner 34 27.2 
Partnership with parent or in-law 21 16.8 
Partnership with others 4 3.2 
Renter 14 11.2 
Own some and rent additional 50 40.0 
Other 2 1.6 
Total 125 100.0 
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Siipmarv of demographic data 
Review of the demographic data suggested the largest percentage (40.6) 
of the 281 respondents was 26 to 30 years of age. The greatest percentage 
(43.8) of the respondents had a 4-year-old child; had from one to two other 
children (60.1%); had a wife who was not employed (70.8%); were engaged in 
farming (42.3%); had graduated from high school (89.3%); had a yearly fam­
ily income before taxes of $10,000 to $14,999 (37.8%); were 19 to 25 years 
of age at the birth of the first child (66.2%); and lived in a town of 
2,500 citizens or less (48.4%). Over 49% of the fathers engaged in farming 
had an operation of 260 to 999 acres. Forty percent of the farmers owned 
some of the farming operation and rented the remainder. 
Influence of Selected Demographic Data 
on Fathering Style 
Results of analysis of variance to determine the influence of age and 
occupation on real and ideal fathering style are presented in Table 24. 
Mean cluster scores by age are presented in Table 25; mean cluster scores 
by occupation may be found in Table 26. The mean cluster scores have a 
possible range of 0 to 66 for cluster A, growth; 0 to 42 for cluster B, 
power I; 0 to 54 for cluster C, laissez faire; 0 to 48 for cluster D, 
power II; and 0 to 72 for cluster E, smother. 
Influence of age 
The over 50-year age range will not be discussed because only one per­
son was represented. The F values resulting from the analysis of variance 
are presented in Table 24. Age had no significant effect on fathering 
style. 
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Table 24. F ratios of cluster scores by age and occupation of respondents 
Age Occupation 
Cluster F ratio^ F ratio^ 
Real 
A. Growth 0.5 0.9 
B. Power I 2.4 1.0 
C. Lassez faire 0.8 1.0 
D. Power II 0.2 1.2 
E. Smother 0.5 0.5 
Ideal 
A. Growth 0.6 1.4 
B. Power I 0.7 0.9 
C. Laissez faire 1.3 1.3 
D. Power II 0.5 0.5 
E. Smother 0.7 1.3 
^Degrees of freedom for F are 5, 275. Table values for F are 4.36 at 
0.05 and 9.02 at 0.01. 
^Degrees of freedom for F are 9, 271. Table values for F are 2.71 at 
0.05 and 4.31 at 0.01. 
Mean cluster scores are presented in Table 25. Little variation by 
age was evident. Real mean cluster scores for cluster A, growth, ranged 
from 40.5 for 36 to 40 year olds to 42.0 for 31 to 35 year olds while ideal 
mean cluster scores ranged from 47.9 for 41 to 50 year olds to 50.5 for 19 
to 25 year olds. Real mean cluster scores for cluster B, power I, ranged 
from 14.8 for the 19 to 25 year olds to 18.0 for the 36 to 40 year olds. 
The ideal mean cluster scores ranged from 15.2 for the 19 to 24 year olds 
to 17.1 for the 41 to 50 year olds. Real mean cluster scores for cluster C, 
laissez faire, ranged from 23.8 for 19 to 25 year olds to 25-4 for 31 to 35 
year olds. The ideal mean cluster scores ranged from 20.4 for the 36 to 40 
year olds to 22.5 for the 31 to 35 year olds. The real mean cluster scores 
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Table 25. Mean cluster scores by age categories 
Means^ 
Cluster Grand 
19-25 
(n=31) 
26-30 
(n=114) 
31-35 
(n=64) 
36-40 
(n=44) 
41-50 
(n=27) 
over 50 
(n=l) 
Real 
A. Growth 41.5 40.8 41.6 42.0 40.5 41.7 49.0 
B. Power I 16.9 14.8 17.4 16.1 18.0 17.9 9.0 
C. Laissez faire 24.8 23.8 24.8 25.4 24.9 24.5 22.0 
D. Power II 17.5 17.0 17.7 17.1 17.5 17.6 18.0 
E. Smother 47.8 47.9 48.1 47.9 46.6 47.4 54.0 
Ideal 
A. Growth 49.3 50.5 49.6 48.6 49.7 47.9 51.0 
B. Power I 16.2 15.2 16.1 16.1 17.0 17.1 7.0 
C. Laissez faire 21.4 21.0 21.4 22.5 20.4 21.1 20.0 
D. Power II 12.4 12.2 12.3 12.9 11.8 12.2 14.0 
E. Smother 56.1 57.3 56.3 55.3 55.2 55.0 59.0 
^eans have a possible range of 0 to 66 for cluster A; 0 to 42 for 
cluster B; 0 to 54 for cluster C; 0 to 48 for cluster D; and 0 to 72 for 
cluster E. 
for cluster D, power II, ranged from 17.0 for the 19 to 25 year olds to 
17.7 for the 26 to 30 year olds. The ideal mean cluster scores ranged from 
11.8 for the 36 to 40 year olds to 12.9 for the 31 to 35 year olds. For 
cluster E, smother, the real mean cluster scores ranged from 46.6 for the 
36 to 40 year olds to 48.1 for the 26 to 30 year olds. The ideal mean 
cluster scores ranged from 55.0 for the 41 to 50 year olds to 57.3 for the 
19 to 25 year olds. 
Limited variation may be due to the somewhat homogeneous age range. 
Fathers 26 to 30 years of age represented 40.6% of the sample, and those 31 
to 35 years constituted 22.8% of the sample. From this data, it appeared 
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age does not influence the father's perception of the real or ideal parent­
ing style. 
Influence of occupation 
The F values resulting from the analysis of variance are presented in 
Table 24. Occupation had no significant effect on real or ideal fathering 
style. -
Mean cluster scores are presented in Table 26. Little variation by 
occupation was evident. The no response on occupation will not be dis­
cussed because only one person was represented. Real mean cluster scores 
for cluster A, growth, ranged from 40.0 for bench workers to 45.4 for 
processing, and the ideal mean cluster scores ranged from 46.6 for bench 
workers to 53.8 for miscellaneous. Farmers had a real mean cluster score 
of 40.7 and an ideal mean cluster score of 49.3. For cluster B, power I, 
real mean cluster scores ranged from 15.9 for clerical and sales to 19.9 
for bench workers. The ideal mean cluster scores ranged from 14.1 for 
structural workers to 19.4 for miscellaneous employees. Farmers had a real 
mean cluster score of 17.0 and an ideal mean cluster score of 16.7. The 
real mean cluster scores for cluster C, laissez faire, ranged from 23.7 for 
structural workers to 27.5 for bench workers. The ideal mean cluster 
scores ranged from 20.7 for clerical and sales employees to 23.9 for proc­
essing occupations. Farmers had a real mean cluster score of 24.7 and an 
ideal mean cluster score of 21.2. For cluster D, power II, the real mean 
cluster scores ranged from 16.4 for processing occupations to 20.9 for 
bench workers. The ideal mean cluster scores ranged from 11.3 for miscel­
laneous occupations to 13.7 for bench workers. Farmers had a real mean 
Table 26. Mean cluster scores by occupational* categories 
Means^ 
0 1 2 3 4 5 6 7 8 9 
Cluster Grand (n=l) (n=35) (n=43) (n=7) (n=119) (n=14) (n=21) (n-11) (n=16) (n=14) 
Real 
A. Growth 41.5 40.0 42.6 40.8 40.6 40.7 45.4 42.0 40.0 42.1 43.6 
B. Power I 16.9 14.0 16.2 15.9 17.0 17.0 17.4 17.2 19.9 15.7 19.1 
C. Laissez faire 24.8 26.0 24.4 24.5 24.0 24.7 25.6 25.1 27.5 23.7 25.8 
D. Power II 17.5 16.0 16.7 16.8 17.1 17.8 16.4 17.1 20.9 17.1 18.6 
E. Smother 47.8 50.0 49.2 47.3 47.6 47.4 50.4 47.9 46.6 46.4 48.4 
Ideal 
A. Growth 49.3 48.0 47.3 49.2 49.4 49.3 51.4 50.7 46.6 48.6 53.8 
B. Power I 16.2 10.0 15.2 15.2 17.6 16.7 16.6 15.9 17.0 14.1 19.4 
C. Laissez faire 21.4 25.0 20.8 20.7 21.6 21.2 23.9 22.4 23.2 20.9 21.9 
D. Power II 12.4 13.0 12.7 11.8 12.7 12.7 12.0 11.6 13.7 12.3 11.3 
E. Smother 56.1 58.0 54.4 55.9 56.6 56.4 55.9 57.8 55.5 54.2 58.6 
^Occupations represented: 0, no response on occupation; 1, professional, technical, and man­
agement; 2, clerical and sales; 3, service; 4, farming, fisheries, forestry; 5, processing; 
6, machine trades; 7, bench work; 8, structural work; and 9, miscellaneous. 
^Means have a possible range of 0 to 66 for cluster A; 0 to 42 for cluster B; 0 to 54 for dus 
ter C; 0 to 48 for cluster D; and 0 to 72 for cluster E, 
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cluster score of 17.8 and an ideal mean cluster score of 12.7. The real 
mean cluster scores for cluster E, smother, ranged from 46.4 for structural 
workers to 50.4 for processors. The ideal mean cluster scores ranged from 
54.2 for structural workers to 58.5 for miscellaneous occupations. Farmers 
had a real mean cluster score of 47.4 and an ideal score of 56.4. 
Limited variation may be due to contributing factors such as homoge­
nous respondents and the limited number of men engaged in several of the 
occupations. Farmers constituted 42.3% of the sample, and the remaining 
respondents were represented in the eight additional categories. From this 
data, it appeared occupation does not influence the father's perception of 
the real or ideal parenting style. 
Influence of sex and age of child 
The sex and age of the child were examined through a two-way analysis 
of variance. Examining Table 27, none of the F ratios were significant. 
It was concluded that sex and age of the child did not influence the 
father's perception of the real and ideal parenting style. 
Discussion of Findings 
Parenting style instrument 
Five clusters were derived by cluster analysis procedure from the par­
enting style scale. Clusters were named: growth, power I, power II, 
laissez faire, and smother. The five clusters closely paralleled the five 
behavioral dimensions identified by Cohen, Dibble, and Grawe (1975) through 
factor analysis. Initially tested -with urban parents of twins, replicated 
use of the instrument with rural fathers of singleton children suggested 
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Table 27. Real and ideal parenting style by sex and age of child 
Cluster 
Sex 
F ratio 
Age 
F ratio 
Interaction 
F ratio 
Real 
A. Growth 
B. Power I 
C. Laissez faire 
D. Power II 
E. Smother 
Ideal 
A. Growth 
B. Power I 
C. Laissez faire 
D. Power II 
E. Smother 
0.10 
0.03 
1.98 
0.08 
0.39 
0.15 
0.00 
0.90 
0.12 
0.50 
2.18 
0.06 
0.27 
0.71 
0.39 
1.20 
0.38 
0.71 
1.24 
0.47 
1.41 
0.80 
1.15 
0.02 
1.07 
0.10 
2.13 
0.14 
0.86 
0.94 
Degrees of freedom for F are 1, 275. Table value for F is 3.88 at 
0.05. 
0.05. 
Degrees of freedom for F are 2, 275. Table value for F is 3.03 at 
that the instrument can be used with other populations to collect similar 
data. 
Data producing sample 
All of the data needs to be cautiously interpreted because of the 
approximately 60% questionnaire return which may suggest sampling bias. 
Nevertheless, the data does suggest some Important Implications for adult 
education programs and designing additional research in an area that has 
received little attention. Fathers will respond to research, and their 
Input must be considered when parent education programs are planned. 
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Real-ideal parenting style disparity 
The first hypothesis generated for the present research was that there 
was no significant difference between real and ideal parenting style scores 
of rural fathers. Using a paired t-test design to compare the real and 
ideal mean cluster scores, there were highly significant differences 
between real and ideal mean cluster scores on all five clusters: growth, 
power I, laissez faire, power II, and smother. Fathers felt ideally they 
should allow for more growth, be more involved with the child, more com­
mitted to established limits and guidelines, reduce the tendency to avoid 
or withdraw from the child, and use less control through emotional and 
physical means. 
When examining the data, practical significance must be considered as 
well as the statistical significance. While all of the real-ideal dispar­
ity scores were highly significant, the large sample size made small clus­
ter mean differences significant. The mean cluster difference score for 
ideal and real behavior for power I was minimal and would not have practi­
cal significance. When considering which variables to explore in program 
development, it would be appropriate to use the clusters that showed the 
largest differences between ideal and real parenting style. 
Fathers were recognizing a gap existed between their real behavior and 
what they perceived would be ideal. Identifying a gap suggested fathers 
may have received some subject-matter regarding alternatives for interac­
ting with children which has probably come from a variety of sources not 
identified with the present study. Adult educators need to carefully study 
reasons for the gaps and determine content and learning experiences for 
bringing them together. Programs need to be identified that contain a 
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process as well as content orientation to education. Process education 
will be critical for fathers to analyze the content and determine what they 
can incorporate into their environment. Process education will need to 
provide for feedback so content concepts can be analyzed after actual 
experiences with children. Content which will come from research, theoret­
ical frameworks, and practical experience will hopefully expand the 
father's thinking about the importance of his role in providing a growth 
stimulating environment. In the environment, the father talks with the 
child and listens to what is said. Assistance is rendered but not to the 
degree that the father becomes the slave of the child. The teachable 
moment becomes a time when interaction occurs so that both the adult and 
child learn from one another. The father designs a physical environment 
for the child with the needs and interests of the child considered. Real­
istic limits and guidelines are established and continually evaluated so 
that the child can make decisions in a supportive environment. Certain 
behavior is prohibited and other behavior is readily accepted. Standards 
and expectations are communicated with the child. Content will hopefully 
help the father create a growth producing environment whereby the child is 
not smothered but encouraged to become increasingly independent within 
realistic limits and guidelines. Rather than withdrawing or avoiding the 
child, the father communicates and interacts with the child on a person-to-
person level. 
Sex-role concept 
A second hypothesis was that there was no significant difference on 
sex-role concept among rural fathers. Again, this hypothesis was rejected 
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because about one-third of the men were classified as masculine, one-fourth 
near-masculine, one-third androgynous, and the remainder or less than 10% 
were classified as near-feminine or feminine. The percentage assigned to 
each classification closely aligned with the normative sample found in a 
California educational community by Bern. This was somewhat surprising 
because people from the midwest are often portrayed as having more nearly 
traditional roles and less involved in creating societal changes than peo­
ple, for example, in California. It might be assumed that the sex-role 
concept of rural Iowa men is similar to the sex-role concept of men found 
in other parts of the country. 
With the present scoring procedure for the BSRI, there is no distinc­
tion between individuals who score high in both masculinity and femininity 
and those who score low in both masculinity and femininity. The question 
arises as to which group is really androgynous. Spence, Helmreich, and 
Stapp (1975) have recently recommended dividing respondents at the median 
on both the masculine and feminine scales so four classifications are iden­
tified rather than the current three. The androgynous respondents would be 
those who had high masculine and feminine scores while respondents with low 
masculine and feminine scores would be undifferentiated. With the present 
study, the statistical analysis was completed before the review was found. 
Therefore, the decision was made to continue with the existing analysis. 
Of the 95 fathers who were classified as masculine, 55 had a female 
child and 40 a male child. Of the 94 respondents who perceived their sex-
role concept as androgynous, 42 had a female child and 52 a male child in 
the 2-, 3-, and 4-year-oid age range. 
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Considering spouse's employment, greater numbers of men who had 
spouses employed full time were classified as androgynous, while greater 
numbers of men who had spouses employed part time were classified as mascu­
line. Men who did not have a spouse employed were divided almost equally 
between the masculine and androgynous classifications. It appeared that 
many of the men who had spouses employed full time have adjusted to a 
changing role in the family as well as not being the sole link into the 
community. Men who had spouses employed part time may be in the process of 
adjusting to the changing role. 
Greater numbers of men employed in clerical and sales, processing, 
machine trades, bench work, structural work, and miscellaneous occupations 
were classified as androgynous than were those who were classified as mas­
culine. Greater numbers of men employed in professional and management and 
farming occupations were classified as masculine than were those who were 
classified as androgynous. This difference may be related to the occupa­
tional function. Generalization in relation to the professional category 
is highly tentative because of a sample population size of 35. Men engaged 
in farming or professional occupations tend to have greater opportunity for 
autonomous or self-directed activity which has been characteristic of 
instrumental behavior. The occupations such as clerical and sales, proc­
essing, and bench work occur more frequently in an atmosphere of supervi­
sion and rely on a cooperative relationship to complete a task or project. 
This behavior has traditionally been more often associated with an expres­
sive role. Perhaps the androgynous fathers are more flexible and adjust to 
different role functions than fathers classified as masculine. 
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Influence of selected demographic data on fathering style 
The third hypothesis stated that there was no significant difference 
among parenting style, classification by sex-role concept, and selected 
demographic variables of rural fathers. The hypothesis was not rejected 
because there were no significant differences between the independent and 
dependent variables. Fathering style and sex-role concept were not signif­
icantly different. Age or occupation of the respondents did not appear to 
influence fathering style. Age or sex of the child did not affect the 
fathering style. 
Summary 
Review of the discussion suggested variables such as sex-role concept, 
age of the father, number of children, and father's age at the birth of the 
first child in this study were not affecting parenting style and thus may 
be less important factors to consider in making decisions related to pro­
grams for fathers. Rather, it appeared that variables such as occupation 
of the father, sex of the child, and wife's employment status may affect 
parenting style and, therefore, may need to be considered when developing 
programs. 
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SUMMARY AND RECOMMENDATIONS 
The purposes of the present study were to: (1) analyze perceived real 
and ideal parenting style of rural fathers of children 2, 3, and 4 years of 
age, (2) analyze perceived sex-role concept of rural fathers, and (3) com­
pare differences in perceived real and ideal parenting style of fathers by 
their age, age of child, sex-role concept, residence, economic level, 
attained formal education, employment status of spouse, ordinal position of 
the child, sex of the child, and age of the father at the birth of the 
first child. A secondary objective of the study was to offer recommenda­
tions for adult education programs related to parent education especially 
for fathers. 
Literature was reviewed and two instruments were selected for examin­
ing parenting style and sex-role concept. A Parent's Report developed by 
Dibble and Cohen (1974) was chosen to obtain information regarding parent­
ing style. The report contained 48 operationally defined behavior items 
which were rated by the respondent on a seven-point Likert-type scale for 
real and ideal behavior. Bern's (1974) Sex-Role Inventory was selected to 
measure sex-role concept. The BSRI was developed to measure androgyny or 
endorsement of "sex-appropriate" characteristics. 
The population for the study was limited to fathers who had children 
2, 3, or 4 years of age from 14 randomly selected Iowa counties. Within, 
each county, a rural school district was randomly selected for obtaining 
names of parents with children in the identified age range. The data pro­
ducing sample consisted of 281 fathers from 14 rural school districts 
within the State of Iowa, 
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Data from the questionnaires were analyzed as follows; (1) frequen­
cies and percentages were obtained for each of the demographic variables, 
(2) a 48 X 48 intercorrelation matrice was computed for the real parenting 
items, (3) an examination of the 48 items was made to identify clusters of 
interrelated items, (4) reliability of the five clusters was obtained, 
(5) disparity between real and ideal clusters were attained by subtracting 
cluster means and using a paired t-test, (6) masculinity, femininity, or 
androgyny scores for each respondent were computed through t-test and cate­
gorized according to definition established by Bem (1974), (7) one-way 
analysis of variance was used to determine the association of selected 
demographic variables upon real and ideal parenting style, and (8) two-way 
analysis of variance was used to determine influence of sex and age of 
child on parenting style. 
Five clusters were identified with relation to the framework: growth, 
power I, laissez faire, smother, power II. The growth cluster included 
items which suggested creating a warm, caring environment including accept­
able activities and excluding those unacceptable. Awareness of the child's 
needs ranged from physical to creative self-expression. Power I items 
focused on control of the child through physical or emotional methods. 
Laissez faire items were related to lax or inconsistent discipline. Power 
II items focused on rejection of the child through emotional methods or 
avoidance. The smother items related to behavior which focuses on the par­
ent's and child's needs, acceptance of the child, and positive involvement 
but not to the degree that the child's independence, creativity, or self-
worth become inhibited. The reliability of the clusters ranged from .62 to 
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.77. All of the five clusters comparing mean scores of real and ideal par­
enting style were significant. 
Review of the mean cluster scores suggested that ideally fathers per­
ceived they should be more sensitive to the feelings of the child, accep­
tant of autonomous actions, and involved in shared decision-making than 
what they currently do. Both the real and ideal mean cluster scores for 
the power I cluster suggested control through physical and emotional meth­
ods was less acceptable. Fathers perceived they were less committed to 
established limits and guidelines than they felt was ideal. Fathers sug­
gested they withdrew or developed a distance with the child more than what 
they perceived to be ideal. The real mean cluster score for smother was 
lower than the ideal mean cluster score which suggested fathers perceived 
they had less involvement with the child than what they perceived would be 
ideal. 
As a result of sex-role data analyses» about one-third of the men were 
classified as masculine, one-fourth near masculine, one-third androgynous, 
and 8.2% were classified as near-feminine or feminine. Respondents who 
were classified as masculine or androgynous were from 19 to 50 years of 
age. Of the 95 fathers who were classified as masculine, 55 had a female 
child and 40 a male child. Of the 94 respondents who were classified as 
androgynous, 42 had a female child and 52 a male child. 
Considering spouses' employment, greater numbers of men who had 
spouses employed full time were classified as androgynous, while greater 
numbers of men who had spouses employed part time were classified as mascu­
line. Greater numbers of men employed in clerical and sales, processing, 
machine trades, bench work, structural work, and miscellaneous occupations 
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were classified as androgynous than were those who were classified as mas­
culine. Greater numbers of men employed in professional and management and 
farming occupations were classified as masculine than were those who were 
classified as androgynous. Fathering style and sex-role concept were not 
significantly related. 
Demographic data suggested the largest percentage (40.6) of the 281 
respondents were 26 to 30 years of age. The greatest percentage (43.8) of 
the respondents had a 4-year-old child; had from one to two other children 
(60.1%); had a wife who was not employed outside of the home (70.8%); were 
engaged in farming (42.3%); had graduated from high school but did not have 
additional education (44.8%); had a yearly family income before taxes of 
$10,000 to $14,999 (37.8%); were 19 to 25 years of age at the birth of the 
first child (66.2%); and lived in a town of 2,500 citizens or less (48.4%). 
When selected demographic variables on fathering style were intro­
duced, there were no significant differences. Age or occupation of the 
respondents did not influence fathering style. Fathering style was not 
affected by age or sex of the child. 
When hypotheses for the present study were tested, results indicated: 
(1) There was no significant difference between real and ideal parent­
ing style scores of rural fathers. This hypothesis was rejected because 
real and ideal mean cluster scores were significantly different. 
(2) There was no significant difference on sex-role concept among 
rural fathers. This hypothesis was rejected because approximately one-
third of the men were classified as masculine and one-third androgynous. 
(3) There was no significant difference among parenting style and 
classification of sex-role concept by selected demographic variables of 
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rural fathers. The hypothesis was not rejected because there were no sig­
nificant differences between the independent and dependent variables. 
Recommendations for home economics adult education programs related to 
parent education especially for fathers were; 
1. Build programs on the premise that a gap exists between real 
behavior and perceived ideal behavior, in the present study, fathers per­
ceived they should ideally be more sensitive to the feelings of the child, 
acceptant of autonomous actions and involved in shared decision-making. 
Programs could be developed with emphasis on creating an environment for 
the child that fosters autonomy, creativity, and shared decision-making. 
To do this, parents, including fathers, require process as well as content 
education whereby they evaluate personal needs and analyze the physical, 
social, emotional, and intellectual development of the child, and determine 
alternatives to interact with the child so they feel confident creating an 
environment that becomes a positive experience for all. 
2. Parenting style results of this study were similar to a study con­
ducted with urban parents of twins. Therefore, consider the idea that 
urban and rural fathers may indeed perceive parenting style similarity and, 
therefore, programs can be developed as statewide efforts. 
3. In this study, 40.6% of the respondents were 26 to 30 years of 
age, suggesting that the men are in the initial stages of development of 
occupational and fathering roles. Therefore, programs need to be built on 
the assumption that the fathering role is assumed by men at the same time 
they are developing their occupational role (Aldous, 1969). Occupational 
needs and fathering role may compete for time rather than becoming comple­
mentary. Adult education through innovative methods can provide fathers 
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with learning environments to adjust to this conflict of interest so they 
might more readily determine ways to enhance the quality of time spent with 
the child. Adult education programs must reach the fathers where they are 
so that one additional strain is not placed on an already overscheduled 
life. Programs can be incorporated into occupational settings, through 
union structures, and within the home. Programs can be preventive rather 
than problem-solving and introduced into the family at the time of the 
first pregnancy. 
4. Consider using selected items in the instrument in the teaching-
learning environment. Clusters of items could be used for pre and post 
self-examination. Discussion could focus on items in a specific cluster. 
Cluster items could serve as a basis for observation of video tapes, films, 
or actual interactions. 
Recommendations for future research regarding parenting style were: 
1. Develop alternative methods of identifying parenting style, such 
as interviews, observations, or other options so that similar data can be 
collected and validate the construct validity of the parenting style 
device. 
2. Restructure the scoring procedure on the BSRI so that individuals 
who score high in masculinity and femininity and those who score low in 
both masculinity and femininity are distinguished and classified sepa­
rately. Respondents who scored high on both masculinity and femininity 
would be identified as androgynous. 
3. Repeat the research with similar and dissimilar populations. 
Select populations with more and less education, higher and lower incomes, 
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urban and suburban residences, one-parent families, and high school age 
parents. 
4. Administer the same instrument to a sample of mothers and fathers 
and make comparisons of differences between maternal and paternal percep­
tions of behavior. 
5. Conduct a study using the same instrument with parents of school-
age children and a companion instrument developed for the child. Make com­
parisons of parental and child perceptions of behavior. 
6. Conduct a study using the same parenting style instrument but 
introduce different independent variables. Perhaps the impact of the 
parent-child experience on later parenting style could be investigated. 
Personality characteristics associated with autonomous or cooperative occu­
pational decisions may influence parenting style. 
7- Conduct longitudinal research to determine change in parenting 
style from the time before a child joins the family until ready to leave 
the home at approximately age 18. 
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APPENDIX A; QUESTIONNAIRE 
Father's Report Are you the father or stepfather of a 2,3, or 4 years old child ____ yes no 
If yes, please answer the questions 
on this questionnaire. 
If not, return the questionnaire 
unanswered. 
Instructions; This questionnaire is about ways parents and children of tvo (2), three 
(3), or four (4) years of age do things together. There are two answers 
for each question. One is how you really act. The other answer is how 
you think a perfect or absolutely ideal parent would act toward this 
child. 
All parents are different and all children are different. For the first 
answer, it is important to think how YOU really act. For the second 
answer, think about how the ideal parent would act. 
There are two columns for each sentence. Within each column is a scale 
from 0 to 6. First, check the box in the first column that describes 
you today. Second, check the box from the second column that describes 
the ideal parent. 
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1 think a child should be allowed to ling X X 
If you feel today that this child should be allowed to sing ALWAYS, then 
you should check "6". 
If you think that the child should NEVER be allowed to sing, then check '0 
If you think this child should SOMETIMES sing, check the number between 
0 and 6 that fits the way you feel. 
After you decided about how you really feel today, do the same kind of 
thing for how you think the ideal parent would feel. 
In the example above the parent feels that he almost never wants this 
child to sin# and he checked "1". However, he thinks the ideal parent 
would want this child to sing almost always, so he checked "5" in the 
second column. 
Note; Be sure to complete the backside of each page: 
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6 T jee both the child's good 
points and faults : 1 ! i 
7 I let this child know that I 
feel hurt if he/she does not 
do what he/she is told. 
8 I ask others what this child 
does while away from me 
9 I speak in a strong way in 
order to teach this child how 
to behave 
10 I think of things that will 
please this child ' 
11 I forget things this child has 
told me 
12 I avoid talking to this child 
rîfter he/she displeases me 
13 I tell this child how happy 
he/she makes me 
14 I like this child to do 
things his/her way 
15 I encourage the child to tell 
me what he/she is thinking and 
feeling 
16 I make decisions with this 
child : 
17 I see to it that this child 
obeys what he/she is told 
18 I ignore misbehavior 
19 I forget rules that have been 
made 
20 I explain to this child why 
he/she is being punished 
21 I warn tho child about 
future punishments to prevent 
him/her from acting badly 
22 I feel close to this child botl 
when he/she is happy and when 
he/she is worried 
23 I let this child know all I 
have done for him/her when I 
want him/her to obey :i 
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24 I check on what t\ie child is 
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all during the day. 
i 
1 
1 
25 I use physical punishment 
26 I give this child a lot of care 
and attention 
27 I prefer going places and doinj 
things without this child 
28 I avoid looking at this child 
when I am disappointed in 
him/her 
29 I enjoy listening to this chilc 
and doing things with him/her 
30 I am aware of this child's 
need for privacy 
31 I know how this child feels 
without his/her saying 
32 I let this child help me 
decide about things that 
affect him/her 
33 I punish this child for 
disobeying 
34 I allow things to be left 
undone 
35 ' I enforce rules depending upon 
1 my mood 
» 
36 I set limits for activities to 
help this child stay out of 
trouble 
37 I keep reminding this child of 
j past bad behavior 
38 I care about this child even 
when he/she does less well 
than I know he/she could 
39 I let this child know that if 
he/she really cared he/she 
wouldn't do things to cause 
me worry 
40 I get angry about little 
things this child does | 
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1 give this child a lot of care 
ànd attention 
I prefer going places and doing 
things without this child 
I avoid looking at this child 
fhen I am disappointed in 
tiim/her 
I enjoy listening to this chilc 
and doing things with him/her 
I am aware of this child's 
need for privacy 
I know how this child feels 
without his/her saying 
I let this child help me 
decide about things that 
affect him/her 
I punish this child for 
disobeying 
I allow things to be left 
undone 
I enforce rules depending upon 
my mood 
I set limits for activities to 
help this child stay out of 
trouble 
t keep reminding this child of 
last bad behavior 
care about this child even 
hen he/she does less well 
han I know he/she could 
let this child know that if 
e/she really cared he/she 
'ouldn't do things to cause 
le worry 
; get angry about little 
:hings this child does [ 
1 
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41 . I lose my temper when this child 
does not do as I ask 
42 I consider this child's needs 
and interests when making my 
own plans .. 
43 I am unaware of what this child 
thinks or feels 
44 I withdraw from being with my 
child when he/she displeases 
me 
45 I like to hug and kiss this 
child 
46 I let this child dress as he/she 
wants 
47 I can predict how this child 
will respond or feel about 
something new 
48 I accept this child's decision 
even if it is not the way I think; 
49 I make clear rules for this 
child to follow 
50 I let this child express his/ 
her feelings about being 
punished or restricted 
51 I change rules 
52 I let myself be talked out 
of things 
53 I tell this child that I worry 
about how he/she will turn out 
because of his/her bad behavior 
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1 lose my temper when this child 
bes not do as I ask 
•V 
consider this child's needs 
nd interests when making my 
wn plans 
' 
Ï 
i 
am unaware of what this child 
hinks or feels 
•I 
; 
withdraw from being with my 
hild when he/she displeases 
e 
I 
like to hug and kiss this 
hild Î 
let this child dress as he/she 
ants 
1 
! 
can predict how this child 
ill respond or feel about 
omething new 
-
; 
accept this child's decision 
/en if it is not the way I think 
j 
make clear rules for this 
lild to follow ; 
let this child express his/ 
er feelings about being 
unished or restricted 
change rules 
let myself be talked out 
f things 
tell this child that I worry 
)out how he/she will turn out 
Bcause of his/her bad behavior 
• 
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Information About Yourself 
For purposes of the statistical analysis, I would like to ask you a few 
questions about yourself. 
Check the appropriate blank. 
(54) 1. In which of these age categories do you fit? 
18 years or less 
,18-25 years 
26-30 years 
31-35 years 
36-40 years 
41-50 years 
over 50 years 
(55) 2. Please indicate by a number the children you have who are 
(56) 2 year old female (24-35 months) 
2 year old male (24-35 months) 
3 year old female (36-47 months) 
3 year old male (36-47 months) 
4 year old female (48-59 months) 
4 year old male (48-59 months) 
(57) 3. If you have children other than those referred to in question 2, please 
answer this question. What is the age of the remaining children in your 
family? (Check these ages. If twins or triplets, circle the age.) 
(58) less than 1 year 12 years old 
1 year old 13 years old 
(59) 5 years old 14 years old 
6 years old 15 years old 
(60) 7 years old 16 years old 
8 years old 17 years old 
(61) 9 years old 18 years old 
10 years old over 18 years (How many children 
11 years old over 18 years of age 
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(62) 4. Is your wife employed outside the home? 
yes 
no 
(63) 5. If you answered yes to question 4, conplete this question. 
Is your wife; (Please check) 
erployed full-time 40 hours per week 
employed 20-39 hours per week 
employed less than 20 hours per week 
other (Specify) 
(64) 6. What is the name of your occupation? 
Please explain 
(65) 7. Which of the following categories best describes the formal education 
you have received. Check the highest level you participated in 
Some high school, 
High school graduate 
Some college 
Vocational or business graduate 
College graduate (BS or BA) 
Study beyond BS or BA 
^^sters of Science or Arts 
PhD 
Other (Please specify) 
(66) 8. If you are a farmer, what was your realized net family income for this 
past year? (Please check below.) 
(Realized net income is defined as all gross income (cash receipts and 
any other farm income)less production expenses.) 
If you are salaried, what was your family income before taxes? 
(Note: If you are a farmer plus salaried worker, add the two.) 
$2,500-4,999 
$5,000-9,999 
$10,000-14,999 
$15,000-19,999 
$20,000-24,999 
$25,000-29,999 
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(67) 9. What was your age at the birth of your first child? (check one) 
18 years or less 
18-25 years 
26-30 years 
31-35 years 
36-40 years 
41-45 years 
46-50 years 
Over 50 years 
(68) 10. Where do you live? 
Farm 
Rural Nonfarm (open country, but not engaged in farming) 
Town (less than 2500) 
Other (Please specify) 
(69) 11. For farmers only 
What is the size of your farming operation? 
1-49 acres 
50-99 acres 
100-179 acres 
180-259 acres 
260-499 acres 
500-999 acres 
1000 or more acres 
(70) 12. For farmers only 
What is your interest in the farm? 
Owner 
Partnership with parent or in-law 
Partnership with others 
Renter 
Own part of land and rent additional 
Other, please specify 
Would you like a copy of the sunsnaiy after the analysis has been made? 
yes 
no 
If yes, fill out the included 3x5 card. Include your name, address, 
and zip code. Do not place your name here as we want to keep this information 
annoymous. 
Continue onto the Next Section 
Describing Yourself 
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INSTRUCTIONS: Following the instructions, you will see a number of personality 
characteristics. We would like you to use those characteristics in 
order to describe yourself. That is, we would like you to indicate, on 
a scale from 0 to 6, how true of you these various characteristics are. 
Please do not leave any characteristics unmarked. 
EXAMPLE: sly 
Mark a 0 if it is NEVER OR ALMOST NEVER TRUE that you are sly. 
Mark a 1 if it is USUALLY NOT TRUE that you are sly. 
Mark a 2 if it isSOMETlMER BUT INFREOUEMTLY TRUE that you are sly. 
Mark a 3 if it is OCCASIONALLY TRUE that you are sly. 
Mark a 4 if it is OF TEN TRUE that you are sly. 
Mark a 5 if it is USUALLLY TRUE that you are sly. 
Mark a 6 if it is ALWAYS OR ALMOST ALWAYS TRUE that you are sly. 
PERSONALITY 
CHARACTERISTIC 
sly 
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6 Self-reliant 
7 Yielding 
8 Helpful 
9 Defends Ovm Belief 
10 Cheerful 
11 Moody 
12 Independent 
• 
13 Shy 
14 Conscientious 
15 Athletic 
16 Affectionate 
17 Theatrical 
18 Assertive 
19 Flatterable 
20 Happy 
21 Strong Personality 
22 Loyal 
23 Unpredictable 
24 Forceful 
25 Feminine 
26 Reliable 
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27 Analytical 
28 Sympathetic 
29 Jealous 
30 Has leadership abilities 
31 Sensitive to the needs of o thers 
-
32 Truthful -
33 Willing to take risks 
34 Understanding 
35 Secretive 
36 Makes decisions easily 
' 
k 
1 
37 Compassionate-
1 
! 
1 
I 
38 Sincere 
39 Self-sufficient 
40 Eager to soothe hurt feelin gs ! ? 
; 
41 Conceited 1 
42 Dominant 
43 Soft Spoken 
44 Likeable 
45 Masculine 
46 Warm 
47 Solemn 
48 Willing to take a stand 
i 
49 Tender 1 
i 
50 friendly 
51 Aggressive 
52 Gulliable 
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53 Inefficent 
' 
54 Acts as a leader 
-
55 Childlike 
55 Adaptable 
57 Individualistic 
58 Does not use harsh language 
59 Unsystematic 
60 Competitive 
i 
51 Loves children j 1 
52 Tactful i 
1 
63 Ambitious j 
64 Gentle ! I 1 
55 Conventional ; 
i 1 ! 
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APPENDIX B; CODING PLAN 
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Code 
CARD I 
Column Numbers 
1-3 Identification Number 
4 Card Number 1 
6-53 Questionnaire Items 6 through 53 
Code 1-7 
No response 9 
54 Age of respondent 
Code 1-18 years or less 
Code 2-19 through 25 
Code 3-26 through 30 
Code 4-31 through 35 
Code 5-36 through 40 
Code 6-41 through 50 
Code 7-50 or over 
Code 9- no response 
55 Number of Children (Oldest Child in this age-range) 
Code 1-2 year old female (24-35 months) 
Code 2-2 year old male (24-35 months) 
Code 3-3 year old female (36-47 months) 
Code 4-3 year old male (36-47 months) 
Code 5-4 year old female (48-59 months) 
Code 6-4 year old male (48-59 months) 
Code 9- no response 
56 Number of Children (Second Child in this age-range) 
Code 0- no other children in this age range 
Code 1-2 year old female (24-35 months) 
Code 2-2 year old male (24-35 months) 
Code 3-3 year old female (36-47 months) 
Code 4-3 year old male (36-47 months) 
Code 5-4 year old female (48-59 months) 
Code 6-4 year old male (48-59 months) 
Code 9- no response 
57 Other Children (Total Number) 
Code 0-0 children 
Code 1-1 child 
Code 2-2 children 
Code 3-3 children 
Code 4-4 children 
Code 5-5 children 
Code 6-6 children 
Code 7-7 children 
Code 8-8 children 
Code 9- no response 
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Other children - Age Range 2 years or less 
Code ]-l child 
Code 2-2 children 
Code 3-3 children 
Code 4-4 children 
Code 5-5 children 
Code 9- no response 
Other children (5-9 years) 
Code 1-1 child 
Code 2-2 children 
Code 3-3 children 
Code 4-4 children 
Code 5-5 children 
Code 6-6 children 
Code 9- no response 
Other children (10-13 years) 
Code 1-1 child 
Code 2-•2 children 
Code 3-•3 children 
Code 4-•4 children 
Code 5-•5 children 
Code 6-•6 children 
Code 7-•7 children 
Code 8-•8 children 
Code 9- no response 
ler Children 14-18 ye< 
Code 1-•1 child 
Code 2-•2 children 
Code 3-•3 children 
Code 4-•4 children 
Code 5-•5 children 
Code 6-•6 children 
Code 7--7 children 
Code 8--8 children 
Code 9- no response 
Wife's Employment Status 
Code 1-yes 
Code 2-no 
Code 9-no response 
If yes, to Wife's Employment Status 
Code 1-employed full-time 
Code 2-employed 20-39 hours per week 
Code 3-employed less than 20 hours per week 
Code 4- other 
9- No Response 
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Respondent's Occupation 
Code 0-No response 
Code 1-Professional, technical and management 
Code 2-Clerical and Sales 
Code 3-Service occupation 
Code 4-Farraing, fisheries, forestry 
Code 5-Processing • 
Code 6-Machine trades 
Code 7-Bench work 
Code 8-Structural work 
Code 9-Miscellaneous 
Respondent's Highest Educational Level 
Code 0-No response 
Code 1-Sorae high school 
Code 2-High school graduate 
Code 3-Some college 
Code 4-VocationaL or business graduate 
Code 5-College graduate (BS or BA) 
Code 6-Study beyond BS or BA 
Code 7-Masters of Science or Arts 
Code 8-PhD 
Code 9-other 
Estimate of Family Income 
Code l-$2,500-4,999 
Code 2-$5,000-9,999 
Code 3-$10,000-14,999 
Code 4-$15,000-19,999 
Code 5-$20,000-24,999 
Code 6-$25,000-29,999 
Code 7-Over $30,000 
Code 9-No response 
Age at Birth of First Child 
Code 1-18 or less 
Code 2-19-25 years 
Code 3-26-30 years 
Code 4-31-35 years 
Code 5-36-40 years 
Code 6-41-45 years 
Code 7-46-50 years 
Code 8-over 50 years 
Code 9-No response 
Residence 
Code 1-Farm 
Code 2-Rural Nonfarm 
Code 3-Town 
Code 4-Other 
Code 9-No Response 
69 129 Farming Operation Size 
Code 1-1-49 acres 
Code 2-50-99 acres 
Code 3-100-179 acres 
Code 4-180-259 acres 
Code 5-260-499 acres 
Code 6-500-999 acres 
Code 7-1000 or more acres 
Code 9-No response 
Code 1-Owner 
Code 2-Partnership with parent or in-law 
Code 3-Partnership with others 
Code 4-Renter 
Code 5-Own part of land and rent additiona; 
Code 6-Other 
Code 9-No Response 
70 Farming Interest 
CARD 2 
1-3 
4 
6-53 
Identification Number 
Card Number 2 
Questionnaire Items 6 through 53 
Code 1 -7 
No response 9 
CARD 3 
1-3 
4 
6-65 
Identification Number 
Card Number 3 
Questionnaire Items 6-65 
Cod e  - 1 - 7  
No response 9 
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Letter to Sample 
132 
loWïl StCltC U)tlV6rSltlj (>{ Sckiicc and Tcchnolo, 
Cooperative Extension Service 
P.O. Box 376 
# Denison, lowa 51442 
712 263 - 4697 
Crawford County 
February 12, 1976 
(Inside address of respondent) 
Greetings, 
Since you are the father of a preschool child, you are a special 
person. The Crawford County Extension Service and Carol L. Anderson 
of the Iowa State University Extension Service are gathering informa­
tion to aid in developing materials to help fathers and mothers make 
the many decisions related to raising preschool children. Some ideas 
from fathers like yourself are needed. 
Another reason for coming to you is that little information has 
been gathered from fathers. It seems that most information related 
to children has been gathered from mothers. We feel you are an import­
ant half of the parenting team and want to hear what you have to say. 
You just may react somewhat differently than have the mothers of 
preschool children. 
You can be sure that when the information is collected and analyzed, 
no one will know your name or county. As you look at the return envelope, 
you will see a number in the upper left hand corner. The only reason 
we have inclmdéd a number is that we want to know who has returned the 
questionnaire, since we do not want to send reminders if you have already 
sent it to the office. 
Please make certain that you do not include your name on any part 
of the questionnaire and that you give us your honest opinion. We 
have attached a 3x5 card for your name and address if you want to 
receive a summary of the results. This card will be placed in a 
separate file. 
You might be interested in a sampling of the publications that 
are available through your Extension office. Attached is a sheet 
listing several that may be of interest. If you want any that are 
listed, check them and return to the office with this questionnaire. 
For a more complete listing of publications, visit the office. 
...AND JUSTICE FOR ALL 
Programt and octlvili** of Coopcrotiv* 
Extension Service ore ovolloble to oil 
potentiel clienteles without regord to 
race, color, sex or notionol origin. 
Crawford County Extension District, lowa State University and U. S. Deportment of Agriculture 
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We appreciate the time you spend in helping us decide how we 
might develop materials. If you have additional ideas on raising 
children, please share them on a separate sheet of paper. 
Please return the questionnaire promptly in the enclosed 
envelope. 
Sincerely, Sincerely, 
Norma L. Morgan Maclyn E. LaRue 
Extension Home Economist County Extension Director 
bt 
Enclosures 
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FOR YOU 
Extension has bulletins available for you related 
to many subjects. The following list is just a sample 
of the bulletins related to home and family decisions. 
Check the bulletins you would like to receive. 
Return this sheet with your questionnaire. 
Adventures with your Children 
What's a Parent to Do? 
(Ideas related to guidance and discipline) 
Development and Behavior from Birth to Five 
Your Family Business Affairs 
The Beginning Gardener 
Suggested Vegetable Varieties for 1976 
Land Use Issues of Today 
Crossbreeding for Iowa Beef Cattle Production 
Come to Grips with Your Money 
Freezing Fruits 
Freezing Vegetables 
Buying Carpet 
House Buyer's Checklist 
For a more complete list of bulletins, call or 
visit the office. 
Name 
Address 
Zip Code 
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Letter to School Administrator 
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lovvu State University of Sdmce W Technology II 
Cooperative Extension Service 
Ames, Iowa 50010 
# Home Economics 
Ô-tCurtiss Hall 
Telephone 515-294-6616 
Greetings: 
During the past couple of weeks, I called to ask if I could obtain a 
list of parents within the school district that have children two (2), three 
(3), or four (4) years of age. Within the next few weeks, someone from extension 
will come to the main office to collect this information. 
I would like to share more information about the specific research as 
you may have questions from parents as I come to the community. 
The specific research is designed to: 
1) examine the parenting style of fathers cî children two, three, or four 
years of age. This includes examining parental reaction to the child's 
growing independence, parental guidance of the child, parental consistency 
in making decisions related to the child's activities and well-being, 
and parental involvement in the child's life. 
2) examine the perceived personality characteristics of fathers of children 
two, three, or four years of age. 
3) examine the relationship of parenting style and personality characteristics. 
You may wonder why I selected fathers for the sample. So far, most parent 
research has been done with mothers and I feel this presents only half of the 
picture. Fathers too, are important in the development of a child and we need to 
consider their thoughts. 
The instrument consists of 40 items to assess parenting style and 60 items to 
assess personality characteristics. Demographic data will be collected as well. 
At this time, I hope to collect data late February and March. However, 
this time is not firm and will depend on other commitments. 
I appreciate the district taking the time to assist in this research and 
will share the results if you would be interested. If interested, send your name 
so it can be added to the files. 
Sincerely 
Carol L. Anderson 
Assistant State Leader 
CLA:11 Home Economics Program 
Iowa State University and U. S. Department of Agriculture cooperating 
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Letter to Extension Area Directors 
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of Science and Technolo. 
Cooperative Extension Service 
Ames, Iowa 50010 
Home Economics 
Curtiss Hall 
Telephone 515-294-6616 
December 15, 1975 
TO: Area Directors 
RE: My Research 
Greetings: 
After briefly interacting with you in regard to my research, I want 
to update you on current directions and decisions. 
What are the objectives of this research? 
1. Examine parenting style of rural Iowa fathers by looking at parental 
reaction to child's growing independence, parental guidance of the 
child, parental consistency in making decisions related to the 
child's activities and well-being, and parental involvement in the child's 
2. Examine perceived personality characteristics of rural Iowa fathers. 
3. Examine relationship of parenting style and personality characteristics. 
Sample - The fathers I want to involve, the number needed, and where I 
expect to obtain a sample remains the same. 
Where do I need assistance? 
At this time, I have contacted the 15 school districts and received various 
reactions. I want to call home economists in some of the counties and ask if 
they or a committee member might go to the administrative office of the school 
district and copy the names of parents that have children 2,3, or 4 years of age. 
I anticipate this will take an hour to an hour and a half as the involved 
schools indicate they have the information on cards. 
Secondly, after interacting with you and talking with Dick Warren, I want to 
collect the data by having the CED and EHE send a letter to the subjects. I will 
compose the letter and have copies run off, send the copies and envelopes to the 
office so the two involved people can sign and send out the letter. Before 
doing this, I will need to interact with the EHE so we can set up a time and site 
whereby the subject can come and complete the questionnaire. The collection 
might be done by a trained committee member, or the home economist. After the 
subjects have an opportunity to come to a common location, I will need to ask 
the EHE and committee member to interview the remainder or those that have not 
participated. 
life. 
Iowa Stale Univeraitv and U. S. Deoartmenl of AuricuUure cuooeratina 
Area Directors 
Page 2 
December 15, 1975 
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What might the subjects receive for participating? 
At this time, I am still trying to consider some alternatives. I can see 
offering the newest garden information, new crop information, or some of the 
other publications that have been in existence for a time. If you have more 
ideas, let me know. 
What will the staff members receive from helping? 
I believe there are several aspects cnat will benefit staff and extension 
in general. 
1. As we (Home Economist) move to more interaction with men, we need to 
have some one-one contact to more thoroughly understand them and 
their specific needs. 
2. The results will hopefully help us make some child development program 
When might the data be collected? 
I plan to be in several areas in January and want to have the material 
ready so I can interact with the particular home economists. Hopefully, during 
February or March the data can be collected. Each county will need to make 
decisions which fit into their program schedule because I strongly feel programs 
are our first concern. 
I plan to call some of the home economist this week. Then, early January 
I will send a letter 
At this time, I want specific questions or items you need clarified. 
decisions. 
Sincerely, 
Carol L. Anderson 
Assistant State Leader 
Home Economics Program 
CLA:11 
cc: Margaret Yoder 
Bob Crom 
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Letters to Extension Home Economists in Selected Counties 
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îowtt Stcltc University of Sdmce and Technology Ames, Iowa 50010 
Cooperative Extension Service 
Home Economics 
Curtiss Hall 
Telephone 515-294-661() 
January 27, 1976 
To: Ann Harrison 
Elsie Mae Van Wert 
Denise Montag 
Sue McDonnell 
Dorothy Eyberg 
Carolyn Manning 
Norma Morgan 
Randy Weigel 
Mae Belle Godown 
Marilyn Schnittjer 
Adelena Clark 
Cathy Ott 
Linda Swenson 
Bev Berna 
Fran Howe 
Judy Carlson 
Gene Neven 
Greetings : 
A couple of weeks ago Margaret sent a letter introducing my research 
project. At this time I would like to share the current status and specifically 
indicate the kind of assistance needed. 
First of all, I want to say thanx to each of you that went to the school 
and spent time going through the census to obtain names. I hope you can use the 
list in programs for young families. As you may know, the census will be redone 
this June and you may want to go back and collect more names. 
At this time, I need a couple of sheets of letterhead so we can type the 
letter that will be sent to the sample. Please include your signature and that 
of the CED as I want to send the letter out from both of you. A few of you have 
already sent this and I appreciate your prompt response as we need to type the 
address of each person in the sample on the letter so that it is more personal. 
Currently, I believe the time schedule sent by Margaret is relatively 
accurate unless something unforeseen occurs. That means: 
1. The questionnaire will be mailed February 15 from Ames 
2. The first reminder will be mailed February 25 26 from Ames 
3. I would like to have you or a committee member call persons who have not 
returned the questionnaire March 8 
4. I would like you or a committee member to once again call persons who 
have not returned the questionnaire March 18 
5. Return questionnaires to me March 25. 
I am asking the men to send the questionnaire to your office in a stamped 
letter. The envelope will contain a number in the upper left hand corner. This 
is very important as it identifies the person returning the questionnaire. Keep 
a list of the numbers, but destroy the envelope. 
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Approximately February 23, I will call and ask for the numbers so the 
persons that have returned the questionnaire will not receive a reminder. The 
week of March 1, I will again call the office and ask for the numbers. After 
that, I will prepare a master list of names of persons that have not returned 
the questionnaire and will hopefully give this to you the day of ISUEA inservice. 
Keep all questionnaires until March 25 and at that time return them to me. 
A 3 X 5 card will be sent to the men and this will be returned if the 
person wants a summary of the results. File the 3x5 cards away from the 
questionnaires and again return March 25. 
On the cover letter, I indicate that we have a few bulletins that might 
be of interest to the participants. The following bulletins will be listed and 
hopefully you will have a few extra copies in case requests are made. I have 
checked with Publications and was assured we have an adequate supply. 
- P446-47-48 Adventures With Your Children 
- PM 373 Development and Behavior from Birth to Five 
- PM 544 What's a Parent to Do? 
- PM 509 Freezing Fruits 
- PM 641 Freezing Vegetables 
— PM 554 Buying Carpet 
- PM 575 Your Family Business Affairs 
- PM 607 Suggested Vegetable Varieties for 1976 
- PM 561 Crossbreeding for Iowa Beef Cattle Production 
- PM 655 Land Use Issues of Today 
- PM 526 The Beginning Gardner 
Housebuyer's Checklist - PM 445 
- PM 588 Come to Grips with Your Money 
As indicated at the onset of this letter, my most urgent need is paper 
and signatures. If I am unable to meet the initial stage of the schedule, I 
will let you know. Otherwise, I will call about February 23. 
Thanx for your assistance!! 
Happy Day 
Carol L. Anderson 
Assistant State Leader 
Home Economics Program 
CLArll 
cc: Area Directors 
Margaret Yoder 
CED's in selected counties 
Cooperative Extension Service 
lowo Stfltc University of Sdmce and Technology ||jj Ams, Iowa 50010 
Home Economics 
Curtiss Hall 
Telephone 515-294-6816 
February 12, 1976 
To : Ann Harrison 
Carolyn Manning 
Cathy Ott 
Dorothy Eyberg 
Marilyn Schnittjer 
Mae Belle Godown 
Elsie Mae Van Wert 
Adelena Clark 
Norma Morgan 
Linda Swenson 
Denise Montag 
Frances Howe 
Gene Neven 
Beverly Berna 
Randy Weigel 
Greetings: 
This is an update on the research project related to parent education. 
The questionnaires are going out as scheduled. 
The past two weeks I have had some concern about inaccurate materials that are 
being shared by unidentified groups related to the Mondale Child and Family Bill 
which is under consideration in Washington. This information may cause someone 
to call to question the questionnaire. If this occurs: 
1. Indicate that there is no relationship between this questionnaire and the 
Mondale bill information. 
2. Indicate that we feel most of our parent education materials have been geared 
toward mothers and we are wanting to include men because we feel they are an 
important part of the parenting team. We really cannot alter our approach 
until we know how men react to selected ideas. 
3. Share What's a Parent to Do? or Adventures With Your Children so they have an 
idea of the kind of parent education materials we have available and want to 
produce in the future. 
4. Call me and I will in turn call the person. Because of this development, I feel 
that I cannot ask you people to telephone the persons who have not returned 
the questionnaire. I will need to do this. 
So, at this time, I need to have you: 
1. Keep a list of the numbers on the return envelope so I know who has returned 
the questionnaire. I will call the office February 23 or 24, March 3 or 4, 
and March 15 or 16. 
"Programs and activities of Cooperative Extension Service are available to all potential 
clientele without regard to race, color, sex or national origin. Any person who feels 
discriminated against in an extension program should report that within 180 days to the 
Secretary of Agriculture, Washington, D.C. " 
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2. File the questionnaires and 3x5 cards so they can be returned to me 
about March 25. 
3. Send respondents requested bulletins. 
I am enclosing three (3) questionnaires in case someone needs an extra copy. 
If you need more, contact me. 
PLEASE SHARE THIS LETTER WITH THE CED! 
Sincerely, 
Carol L. Anderson 
Assistant State Leader 
Home Economics Program 
CLA:tn 
cc; Margaret Yoder 
Area Extension Directors 
Enclosures 
Cooperative Extension Service 
Ames, Iowa 50010 
• Home Economics 
Curtiss Hall 
Telephone 515-294-6616 
March 29, 1976 
TO: Ann Harrison 
Carolyn Manning 
Cathy Ott 
Dorothy Eyberg 
Fran Howe 
Gene Neven 
Bev Berna 
RE: Father's Report 
Greetings: 
After talking with you or the office assistant on March 10, I 
was very pleased with response to the questionnaire since most of you 
have had a "good" return. 
I would like to have you place the collected materials in the 
mail to me, Monday, April 5. Please: 
1. Place all of the questionnaires together. 
2. Place 3x5 cards requesting information together. 
3. Make a list of numbers indicating individuals returning the 
questionnaire. If possible, separate the numbers received 
after March 10 so I can quickly identify new respondents. 
4. Return any questionnaire that came to you from Ames because 
the person no longer lives in the community. There will 
be a few of these due to our mobile society. I believe most 
were returned to me, but I know a few went to you. 
5. Keep the envelopes and file in the recycling materials because 
we do not need them. 
I f  questionnaires are returned to your office after April 5, send them 
to me. 
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loWCl Sicitc University of science and Technology I 
Marilyn Schnittjer 
Mae Belle Godown 
Elsie Mae Van Wert 
Adelena Clark 
Norma Morgan 
Linda Swenson 
Denise Montag 
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Page 2 
March 29, 1976 
I appreciate the time and effort you have shared In this project. 
Hopefully, by fall we can have a profile of parenting styles of rural 
Iowa fathers. 
Here's hoping the mall service cooperates in getting materials 
to campus. 
Sincerely 
Carol L. Anderson 
Assistant State Leader 
Home Economics Program 
CLAill 
cc: Margaret Yoder 
Area Directors 
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Follow-up Messages to Sample 
148 
First Reminder 
February 25, 1976 
Greetings, 
A couple of weeks ago you received a questionnaire 
titled Father's Report. As of February 24, we have not 
received your response. We need YOUR ASSISTANCE as we make 
decisions and encourage you to take a few minutes to complete 
the form. 
If you need another form, let us know and one will be 
sent. 
Sincerely, Sincerely, 
Extension Home Economist County Extension Director 
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Cooperative Extension Service 
Ames, huM 50010 
Home Economics 
Curtiss Hall 
Telephone 515-294-6616 
March 11, 1976 
Greetings: 
Approximately one month ago you received a questionnaire titled 
Father's Report. As of March 10, we have not received your response 
so want to remind you that we need your assistance. 
WHY THE QUESTIONNAIRE 
You may wonder why we are spending money to collect information 
regarding raising children. Within this past year, we have had a 
substantial increase in the number of requests for the material 
currently available to parents regarding children's growth and 
behavior. Before we spend additional money developing new materials, 
we want to learn more about parent's ideas related to raising children. 
As we stated in the initial letter, most of the information 
related to raising children has been collected from mothers. With 
an increasing number of fathers requesting material, we need to know 
how you feel about children's growing independence, guidance, decision­
making, and activities. 
There are no right or wrong answers in responding to the question­
naire , and we do need your response. 
WHY WE NEED YOUR ASSISTANCE 
We sent out a small number of questionnaires as we felt you 
were typical of fathers throughout the state. Therefore, it is 
even more important that individual response is received. 
. . AND JUSTICE FOR ALL 
f^O|r«mi and 4clnrtti«i Of Coopt(4tivt K:l#mwom Strvict«r« 
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PROTECTING YOUR INDIVIDUAL RESPONSE 
The only person who knows the names of fathers in the limited 
sample is myself. In reviewing the list, there is not one individual 
that I personally know. When the questionnaire is returned to the 
local office you are only known by a number unless you request 
additional information or some of the bulletins. After the 
questionnaires have been collected, the single list will be destroyed 
and the material will be summarized as a whole so no identity is 
evident. 
Now, if you have misplaced your copy of the report and want 
to complete it, contact the local office and indicate your number. 
They in turn will notify me so a new questionnaire can be sent. 
Thank you for your assistance. 
Sincerely, 
Carol L. Anderson 
Assistant State Leader 
Home Economics Program 
CLA:11 
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APPENDIX D: INTERCORKELATION MATRICES 
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u^b Table 28. Intercorrelation of items; Cluster A, growth 
14 15 16 20 30 31 32 46 47 48 50 
14 
15 
16 M** 52* 
20 02 19 23 
30 21 14* 
:: 31** 20 31 32 :: 32** * 
46 
47 
27 12 
13 
10 
22 28** 29** 
::** 
30, 
48 14 21 06 14 27 
50 13 22 19 20 18 14 17 
** 
** 
25 
28'  
** 
31 
D^ecimal points are omitted on this and all subsequent intercorrela­
tion tables. 
D^egrees of freedom for correlation coefficients with 280 degrees of 
freedom at the .05 level of significance is .235 and at the .01 level of 
significance is .265. 
•kit 
Significant at P<0.01. 
Significant at KO.05. 
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a,b 
Table 29. Intercorrelation of items: Cluster B, power I 
21 23 25 37 39 53 
21 22 
23 12** 18 
25 27 18 20 
37 18 19 i= 19 39 16 19 17 
53 17 17 12 36** 44* 
Degrees of freedom for correlation coefficients with 280 degrees of 
freedom at the .05 level of significance is .235 and at the .01 level of 
significance is .265. 
** 
Significant at P<0-01, 
S^ignificant at P<0.05. 
a,b 
Table 30. Intercorrelation of items: Cluster C, laissez faire 
17 18 19 33 34 35 49 51 52 
17 
** 
18 
** 
19 "36** 
** 
33 -29 
34 -35* 32** 23** 
35 31** 
49 48 -27 -33** 
51 -19** -17** 32** 
52 -32 27 34 
-18 ** 
'"** -15 -2»:: 
-Î9 27** ?3** -M** 46** 
Degrees of freedom for correlation coefficients with 280 degrees of 
freedom at the .05 level of significance is .235 and at the .01 level of 
significance is .265. 
Significant at BcO.Ol. 
Significant at B<0.05. 
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Table 31. Intercorrelation of items; Cluster D, power II 
11 12 27 28 29 40 41 
11 
12 38 
27 06 
It» 
-19 
28 
29 
16 
-12 -32** -18 
40 14 17 16 19 
41 21 
M** 
13 21. 
44 12 22 43 
** 
_ *  
•25 
•13, 
•30" 
** 
49, 
27' 
** 20 
Degrees of freedom for correlation coefficients with 280 degrees of 
freedom at the .05 level of significance is .235 and at the .01 level of 
significance is .265. 
Significant at KO.01. 
S^ignificant at B<0.05. 
a,b 
Table 32. Intercorrelation - of items: Cluster E, smother 
6 8 10 13 22 24 26 36 38 42 43 45 
8 18* 
_,** 
10 24** 34** 
** 
13 28** 27 
** 
22 33 16 32 33 
24 08* 17 22** 1^ ** 15** 
** 
26 25 21 44 -30 44 30 
36 16 09 06 14 04** 20 
38 11 16** 22** 35** 03** 
42 30 17 36 51 34 27 
43 -18 -18 "22** "10** -11 
45 17 13 33 44 38 20 
18** 
06 39** 
43 21 15 
"20** -04 -13, 
47 16 33 
** 
"27" -10 
Degrees of freedom for correlation coefficients with 280 degrees of 
freedom at the .05 level of significance is .235 and at the .01 level of 
significance is .265. 
'fc'fc 
Significant at B<0.01. 
*Significant at P<0.05. 
